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Abstract 

 

 

Assistant principals serve important leadership roles within schools and are often 

positioned to support school improvement efforts associated with accountability and 

instructional leadership responsibilities; however, limited peer-reviewed research has 

examined the roles and responsibilities of assistant principals within turnaround school 

contexts. The purpose of this exploratory case study was to explore the roles and 

responsibilities of an assistant principal during the turnaround of a previously 

designated priority high school in central Alabama. 

The study was guided by the following central research question: What are the 

roles and responsibilities of the assistant principal in helping turn around a priority 

school? The Alabama School Turnaround Principles served as the conceptual 

framework guiding the study. A qualitative exploratory case study design was utilized to 

examine participant perceptions regarding the assistant principal’s leadership roles and 

responsibilities during the turnaround process. 

Participants included one principal, one assistant principal, and four teachers 

who experienced the turnaround process at the study site. Data were collected through 

semi-structured interviews conducted via Zoom and review of archival documents 

obtained from the Alabama State Department of Education, including school report 

cards and Alabama Priority School Lists. Data were analyzed using a thematic analysis 

process guided by the Alabama School Turnaround Principles. 
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Findings indicated that participants perceived the assistant principal as serving a 

multifaceted leadership role during the turnaround process through instructional 

leadership, coordination of assessment preparation activities, facilitation of data-

informed instructional decision-making, reinforcement of instructional expectations, 

support of positive school climate and culture, and communication with teachers and 

students regarding accountability expectations and student performance goals. Findings 

also suggested that the assistant principal contributed to teacher collaboration, 

instructional consistency, and organizational support associated with school 

improvement efforts during the turnaround process. 

This study contributes to the limited body of research examining assistant 

principals’ roles and responsibilities within turnaround school contexts and provides 

insight into how assistant principals may support school improvement efforts in priority 

schools. 
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Chapter 1: Introduction 

Background of the Problem  

According to Childs and Russell (2017), the federal policy guideline requires 

states to detect schools performing in the bottom 5% to receive school improvement 

grants. Schools’ accountability usually is gathered from state testing, attendance, and 

dropout rates (Rudo, 2001). The descriptions for turnaround schools and chronically 

low-performing schools are not the same (Hansen & Choi, 2012). According to Calkins 

et al. (2007), “turnaround requires dramatic changes that produce significant 

achievement gains in a short period (within two years), followed by a longer period of 

sustained improvement” (p. 4). Low-performing schools are constantly looking for ways 

to turn around their schools (Herman et al., 2008). 

According to Brown et al. (2004), there is a difference between low-performing 

schools and high-performing schools. In low-performing schools, students face 

challenges from low socioeconomic status, which causes them to struggle with learning 

(Oakes et al., 2017). Teachers and school leaders work hard to improve learning and 

raise achievement scores at low performing schools, but it is challenging for them 

(Greenlee & Brown, 2009). In a high-performing school, it is easier to attain high 

achievement because of students’ affluent backgrounds (Owens, 2018). High poverty 

has been linked to low-performing schools (Hirn et al., 2018).  

However, research has shown that principals have an impact on student success 

in a turnaround school (Day et al., 2016; DiPaola & Wagner, 2018), but there is little to 

indicate if assistant principals have an impact on student success in turnaround schools 

(Day et al., 2016). The impact on improvement that the principal has on student success 
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makes principals essential to school turnaround (Branch et al., 2013; Day et al., 2016; 

Mendels, 2012; Meyers & Hambrick Hitt, 2017), but it is unclear what impact assistant 

principals have on student achievement (Branch et al., 2013; Mendels, 2012). Although 

the ranking of assistant principals’ contributions to student learning in schools has yet to 

be explained (Leithwood et al., 2004), classroom instruction ranked above the principal 

in student achievement (Leithwood et al., 2004; Meyers & Hambrick Hitt, 2017). 

Effective principals are more than administrators and managers; they are instructional 

leaders (Krasnoff et al., 2015). Low-performing schools and Priority Schools need 

effective principals that can help change their poor school performance and make them 

high-performing schools (Hitt et al., 2018).  

Under the No Child Left Behind Act (NCLB, 2001), ineffective principals were 

removed from schools that continued to perform poorly and were replaced (Branch et 

al., 2013; Herman et al., 2017; Kutash et al., 2010). However, the NCLB did not 

describe what happens to assistant principals in poorly performing schools nor did it 

describe what the assistant principals’ roles were in making improvements. The 

performance of the principal in a priority school was reviewed for determination to 

remove or keep at the school in need of turnaround (U.S. Department of Education, 

2014). Priority Schools are Title I schools performing in the bottom 5% (Meyers et al., 

2022). According to Ordu and Ordu (2012), the state, school system, school, principal, 

teachers, parents, and students were all listed as different levels of accountability for 

student success, but assistant principals were not listed. Research currently does not 

describe the perceptions of assistant principals in a turnaround school, including their 

roles in turning around low-performing schools (U. S. Department of Education, 2014). 
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There is no clear answer to what assistant principals do to help turn around low-

performing or Priority Schools (Ordu & Ordu, 2012). There is literature defining the roles 

and responsibilities for principals and teachers in turnaround schools, but not for 

assistant principals (Hitt et al., 2018). 

Under the Every Student Succeeds Act (ESSA), an education policy passed in 2015, 

states must establish a plan showing how their schools will be accountable for their 

academic performance (Feng et al., 2018).  School turnaround efforts across the United 

States were influenced by flexibility provisions within the Elementary and Secondary 

Education Act (ESEA), which allowed states to develop customized approaches for 

improving persistently low-performing schools. Under ESEA flexibility guidelines, priority 

schools were identified as Title I schools performing in the lowest 5% of the state based 

on indicators such as academic achievement and graduation rates (Hemelt & Jacob, 

2017; U.S. Department of Education, 2016). Federal turnaround efforts emphasized 

leadership effectiveness, instructional improvement, use of data, school climate, 

instructional time, and stakeholder engagement as important components of school 

improvement initiatives (U.S. Department of Education, 2016). Although federal 

turnaround principles guided school improvement efforts nationally, states were granted 

flexibility to develop accountability systems and turnaround frameworks aligned with 

local educational priorities and state accountability goals. 

In Alabama, school turnaround efforts were supported through the Alabama 

State Department of Education’s (ALSDE) implementation of Alabama Plan 2020 and 

the ESEA Flexibility Waiver framework approved in 2012 (ALSDE, 2012). Under this 

accountability framework, schools identified as priority schools received targeted 
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support and intervention strategies designed to improve student achievement, school 

climate, instructional practices, and organizational effectiveness. The Alabama School 

Turnaround Principles provided guidance for leadership, instruction, data use, staffing, 

and family engagement practices associated with school improvement efforts within 

priority schools. 

The assistant principal is often overlooked as one of the agents who helps turn 

around a low-performing school. The assistant principal position is often viewed as the 

entry-level position within school administration, but it is a very important position in 

schools for several reasons (Hausman et al., 2002; Kelly, 2019; Marshall & Hooley, 

2006). It is a position from which most administrators get their start (Glanz, 1994; 

Marshall, 1992; Marshall & Hooley, 2006), and this is where assistant principals prepare 

for principalship (Hitt et al., 2012). Oleszewski et al. (2012) described “the assistant 

principal as a person who serves directly underneath the principal” (p. 266). Oleszewski 

et al. (2012) also used the terms “vice principal and deputy teacher” as indistinguishable 

to assistant principal (p. 266). Assistant principals assist the principal in overseeing the 

school, and they must be able to fulfill the principal’s duties when the principal is off the 

school campus (Kelly, 2019). Assistant principals not only assist the principal, but they 

work closely with the principal (Marshall & Hooley, 2006). The assistant principal role 

does not have a universally defined set of responsibilities (Scoggins & Bishop, 1993). 

The job description of an assistant principal varies according to the needs of the school 

(Sun, 2011). 

Usually, the assistant principal does not have the authority of the principal 

(Houchens et al., 2018; Marshall, 1992; Marshall & Hooley, 2006). The duties of the 
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assistant principal mostly consist of managing the schools (Barnett et al., 2012). 

According to Marshall and Hooley (2006), a 1988 survey was analyzed to find 

commonality among assistant principals. One of the analyses was comparing assistant 

principals’ tasks in 1988 to the tasks of assistant principals in 1965 (Marshall & Hooley, 

2006). It was noted in this study that the assistant principals’ responsibilities were the 

same in 1965 as they were in 1988 except for four additional duties which were 

“graduation, instructional methods, staff in-service, and teacher motivation and 

incentives” (Marshall & Hooley, 2006, p. 15). Another task that assistant principals had 

in common was handling student discipline (Clayton & Bingham, 2018) which ranked 

first on the 1965 and 1998 surveys (Marshall & Hooley, 2006).  

Clayton and Bingham (2018) examined assistant principals’ experiences with 

overwhelming responsibilities and discipline within a near-turnaround Title I school 

setting. Clayton and Bingham (2018) discussed how school discipline responsibilities 

reduced assistant principals’ opportunities to focus on instructional leadership. Assistant 

principals keep peace within the school while dealing with chaotic situations such as 

fights and the day-to-day basic tasks such as monitoring the lunchroom (Marshall & 

Hooley, 2006). In addition to handling discipline, there are other common duties that are 

performed by assistant principals, including grade-level teams, security, in-school 

suspension, and supervising front office staff (Clayton & Bingham, 2018). The assistant 

principal’s role also consists of “monitoring student activities and attendance” (Kaplan & 

Owings, 1999, p. 82). Managing substitutes and buses as well as coordinating 

textbooks were also found to be common duties among assistant principals (Marshall & 

Hooley, 2006).  
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Research on turnaround schools has focused primarily on principals’ leadership 

roles and school improvement practices (Meyers & Hambrick Hitt, 2017). Studies have 

identified turnaround principals as leaders who support school culture, instructional 

improvement, strategic leadership, teacher recruitment, and academic growth within 

low-performing schools (Faas et al., 2018; Friedman, 2020; Ganon-Shilon & Schechter, 

2019). Turnaround principals have also been recognized for their ability to influence 

organizational change and promote student achievement outcomes (Rattley, 2016). 

However, limited peer-reviewed research has examined how assistant principals 

contribute to turnaround efforts or how assistant principals’ roles and responsibilities are 

perceived by assistant principals, principals, and teachers within turnaround school 

settings (Clayton & Bingham, 2018). Therefore, examining the perceptions of school 

leaders and teachers regarding the assistant principal’s roles and responsibilities during 

implementation of improvement strategies aligned with the Alabama School Turnaround 

Principles may provide insight into how assistant principals contribute to successful 

school turnaround efforts. 

Problem Statement 

Currently, there is a lack of peer-reviewed evidence that explores what assistant 

principals do to help turn around low-performing schools, including their roles and 

responsibilities based on the perceptions of assistant principals, principals, and 

teachers from schools that have been through a turnaround process (Bukoski et al., 

2016; Clayton & Bingham, 2018). According to Goldring et al. (2021), there is 

insufficient evidence describing how assistant principals influence the turnaround of low-

performing schools, although assistant principals’ roles “such as coaching teachers or 
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being visible in the classroom” may contribute to student outcomes (p. 76). There are 

limited studies examining assistant principals’ influence on overall school performance 

in turnaround settings (Houchens et al., 2018). Additional research is needed to 

examine how assistant principals’ roles and responsibilities contribute to school 

improvement efforts within turnaround school settings (Goldring et al., 2021).  

Within Alabama, priority schools implement improvement strategies aligned with 

the Alabama School Turnaround Principles to support increases in student achievement 

and overall school performance. However, little research has examined how assistant 

principals contribute to implementation of these turnaround strategies from the 

perspectives of school leaders and teachers working within priority-school contexts. The 

importance of addressing this problem is that examining how assistant principals 

support turnaround efforts may help clarify leadership responsibilities associated with 

successful implementation of improvement strategies in low-performing schools. 

Understanding assistant principals’ roles and responsibilities during implementation of 

turnaround strategies may provide insight for school districts, policymakers, and 

leadership preparation programs seeking to strengthen administrative leadership and 

support structures within priority schools.  

Purpose of the Study  

The purpose of this qualitative exploratory case study was to explore the roles and 

responsibilities of an assistant principal in helping turn around a priority school based on 

the perceptions of one assistant principal, one principal, and four teachers who 

experienced the turnaround process. The Alabama School Turnaround Principles 

served as the conceptual framework guiding the development of interview questions, 
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organization of data analysis procedures, and interpretation of findings related to the 

assistant principal’s roles and responsibilities during the turnaround process. 

Conceptual Framework 

The conceptual framework for this study was the Alabama School Turnaround 

Principles developed by the Alabama State Department of Education (ALSDE) as part 

of Alabama Plan 2020 and the state’s ESEA Flexibility Waiver framework approved in 

2012 (ALSDE, 2012). The Alabama School Turnaround Principles were developed to 

guide improvement efforts within Alabama Priority Schools identified for targeted 

support and school turnaround initiatives. These principles provided a structured 

framework for guiding school improvement efforts and leadership practices within 

Alabama Priority Schools. In 2012, the Alabama State Department of Education 

(ALSDE) received approval for its Elementary and Secondary Education Act (ESEA) 

Flexibility Waiver, allowing the state to implement a customized accountability system 

designed to support school improvement and increase college and career readiness 

outcomes for students (ALSDE, 2012). As part of this effort, ALSDE established eight 

School Turnaround Principles to guide improvement efforts in priority schools across the 

state. 

The Alabama School Turnaround Principles include School Leadership; School 

Climate and Culture; Effective Instruction; Curriculum, Assessment, and Intervention 

System; Effective Staffing Practices; Enabling Effective Use of Data; Effective Use of 

Time; and Effective Family and Community Engagement (ALSDE, 2012). Collectively, 

these principles emphasize leadership, instructional improvement, collaboration, 
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accountability, data-informed decision making, family engagement, and organizational 

practices associated with school turnaround efforts.  

The Alabama School Turnaround Principles served as the conceptual framework 

for examining assistant principals’ roles and responsibilities within a turnaround school 

setting. The framework supported exploration of participants’ perceptions of assistant 

principals’ contributions to leadership, instructional support, communication, data use, 

school climate, and other responsibilities associated with turnaround efforts. The 

framework also guided development of the interview questions, organization of data 

analysis procedures, and interpretation of findings throughout the study. The Alabama 

School Turnaround Principles provided a structured framework for identifying 

improvement priorities and supporting implementation of targeted strategies in schools 

identified as needing additional assistance (Perlman, 2013). 

The Alabama School Turnaround Principles were appropriate for this study 

because the research focused on an assistant principal who participated in turnaround 

efforts within an Alabama Priority School context. The framework provided a structure 

for examining how assistant principals supported school improvement efforts associated 

with leadership, instruction, intervention systems, staffing, data use, school climate, 

instructional time, and family and community engagement during the turnaround 

process. The framework also guided the development of interview questions, 

organization of data analysis procedures, and interpretation of findings related to 

assistant principals’ roles and responsibilities during the turnaround process. 

Research Questions 

This study was guided by the following primary research question: 
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What are the roles and responsibilities of the assistant principal in helping turn 

around a priority school? 

Three research questions (RQs) further directed the study: 

RQ1: How does one assistant principal perceive their roles and responsibilities in 

 helping turn around a priority school? 

RQ2: How does one principal perceive the roles and responsibilities of the 

 assistant principal in helping turn around a priority school? 

RQ3: How do teachers perceive the roles and responsibilities of the assistant 

 principal in helping turn around a priority school? 

Assumptions  

Several assumptions guided this qualitative exploratory case study. One 

assumption was that participants would respond openly and honestly to the interview 

questions and accurately describe their perceptions and experiences related to the 

assistant principal’s roles and responsibilities during the turnaround process. Another 

assumption was that participants selected for the study had sufficient experience and 

knowledge of the school turnaround process to provide meaningful insight into assistant 

principal leadership practices within a priority school setting.  

This study also assumed that the semi-structured interview questions were 

appropriate for exploring participants’ perceptions and experiences related to assistant 

principal roles and responsibilities during school turnaround efforts. In addition, it was 

assumed that archival documents, including Alabama State Department of Education 

school report cards and priority school identification records, accurately reflected the 
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school’s turnaround status and performance data associated with the turnaround 

process. 

Consistent with qualitative research and a social constructivist perspective, this 

study assumed that participants’ experiences and perceptions would contribute to 

understanding how assistant principals supported turnaround efforts within a priority 

school context (Creswell, 2013). 

Delimitations 

Several delimitations established the boundaries of this qualitative exploratory 

case study. This study focused specifically on the roles and responsibilities of one 

assistant principal who participated in turnaround efforts within an Alabama Priority 

School context. The assistant principal served as the bounded case because the 

purpose of the study was to explore how assistant principals contributed to school 

turnaround efforts rather than to examine the roles of all school stakeholders involved in 

the turnaround process. 

This study was limited to one rural high school in Alabama that experienced the 

turnaround process and included one assistant principal, one principal, and four 

teachers who participated in or experienced the turnaround efforts within the school 

setting. Purposive sampling was used to select participants who could provide 

meaningful insight related to assistant principal leadership during the turnaround 

process (Berg & Lune, 2012; Schwandt, 2007). 

Another delimitation of the study was that findings were not intended to be 

generalized to all assistant principals or all turnaround schools. Because the study 

focused on one priority school within a specific Alabama context, findings may not 
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reflect the experiences of assistant principals in other school settings, districts, or 

states. 

Significance of the Study  

Literature on assistant principals in turnaround schools has been limited (Balikçi, 

2020; Baskett, 2020). This study adds to the literature by examining the roles and 

responsibilities of assistant principals in supporting the turnaround of a priority school. 

Specifically, this study contributes to understanding how assistant principals support 

school turnaround efforts examined through the lens of the Alabama School Turnaround 

Principles and how their leadership responsibilities may influence school improvement, 

student learning, and achievement outcomes. This study also adds to existing findings 

that emphasize the importance of assistant principal leadership in schools (Baskett, 

2020). The results of this study are intended to contribute to the educational research 

literature related to assistant principals’ roles during school turnaround efforts. 

 This study also provides insights that may help inform the practices of 

superintendents and principals in identifying, selecting, and developing assistant 

principals who are prepared to support improvement efforts in low-performing schools. 

Findings from this study may serve as a resource for university leadership preparation 

programs working to prepare future school administrators for leadership responsibilities 

associated with turnaround contexts. In addition, the results of this study may serve as a 

guide for school districts seeking to strengthen support structures for assistant 

principals implementing improvement strategies aligned with accountability expectations 

in priority schools. Finally, this study may assist assistant principals in better 
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understanding leadership responsibilities associated with supporting school turnaround 

efforts. 

Definition of Terms 

Assistant Principal: An assistant principal is a school administrator who supports school 

 leadership responsibilities related to instruction, school management, student 

 support, and  organizational operations (Marshall & Hooley, 2006). 

Instructional leader: An instructional leader is a school leader who supports effective 

 teaching and learning practices and works to ensure that quality instruction 

 occurs consistently within classrooms (Hoerr, 2016). 

Priority schools: Priority schools are schools identified through Alabama’s accountability 

 system as requiring targeted support and improvement efforts based on factors 

 such as academic achievement and school performance indicators (Alabama 

 State Department of Education [ALSDE], 2012). 

Title I program: According to Klein (2015c), Title I is a federal program that provides 

funding to school districts to support the education of disadvantaged children. 

The Title I program was originally established under the Elementary and 

Secondary Education Act (ESEA) of 1965 and continued through subsequent 

reauthorizations of federal education legislation. 

Alabama School Turnaround Principles: The Alabama School Turnaround Principles are 

a framework established by the Alabama State Department of Education 

(ALSDE) to guide school improvement efforts within priority schools. The 

principles include School Leadership; School Climate and Culture; Effective 

Instruction; Curriculum, Assessment, and Intervention System; Effective Staffing 
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Practices; Enabling Effective Use of Data; Effective Use of Time; and Effective 

Family and Community Engagement (ALSDE, 2012). 

Turnaround school: A turnaround school is a low-performing school implementing 

targeted improvement strategies designed to rapidly improve student 

achievement and overall school performance (Herman et al., 2008). 

Research Design 

This study used a qualitative exploratory case study design to examine the roles 

and responsibilities of an assistant principal during a school turnaround process. Case 

study methodology was appropriate because it allowed for an in-depth exploration of 

participants’ perceptions within a real-world context (Yin, 2014). Data were collected 

through semi-structured interviews with one assistant principal, one principal, and four 

teachers who experienced the turnaround process at a priority-designated high school 

in Alabama. Archival documents from the Alabama State Department of Education, 

including school report cards and priority school identification records, were also 

reviewed to confirm the school’s turnaround status. The Alabama School Turnaround 

Principles served as the conceptual framework guiding data collection and analysis. 

Organization of the Study 

Chapter 1 introduces the background of the problem, problem statement, 

purpose of the study, conceptual framework, research questions, assumptions, 

delimitations, significance of the study, definitions of terms, and research design. 

Chapter 2 reviews literature related to school turnaround, the Alabama School 

Turnaround Principles, and assistant principal leadership. Chapter 3 describes the 

research methodology and procedures used in the study. Chapter 4 presents the 
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findings of the study. Chapter 5 presents a discussion of the findings in relation to the 

research questions, conceptual framework, and existing literature. The chapter also 

includes recommendations for educational leadership practice, recommendations for 

future research, limitations of the study, and a conclusion. 
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Chapter 2: Literature Review 

This chapter reviews literature related to assistant principals’ roles and 

responsibilities in school turnaround settings and presents the conceptual framework 

guiding this study. The chapter begins with a discussion of federal turnaround school 

reform efforts associated with ESEA flexibility provisions and the development of school 

turnaround principles designed to support improvement in low-performing schools. The 

chapter then examines Alabama’s implementation of federal accountability policies, 

including the development of Plan 2020, priority schools identification processes, and 

the Alabama School Turnaround Principles. 

The Alabama School Turnaround Principles served as the conceptual framework 

for this study and guided the organization of interview questions, data analysis 

procedures, and interpretation of participant perceptions regarding the assistant 

principal’s roles and responsibilities during the turnaround process. Following the 

discussion of the conceptual framework and the eight Alabama School Turnaround 

Principles, the chapter reviews literature related to assistant principal leadership, 

including assistant principals’ roles and responsibilities, instructional leadership 

practices, and leadership development experiences and challenges. The chapter 

concludes with a discussion of the research gap and the specific problem addressed in 

this study. 

ESEA Flexibility Turnaround School Principles Background 

The Every Student Succeeds Act (ESSA) represents one of several federal 

education policies developed to improve educational accountability and student 

achievement in the United States. President Lyndon Johnson signed the nation’s first 
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education policy, the Elementary and Secondary Education Act (ESEA), into law in 

1965. The ESEA was developed to help improve education and help with equality 

through funding (ESSA, 2017; Sanders, 2016). The ESEA impacts state and local 

policies through funding as well (Sanders, 2016). This law provides funding to schools 

serving children in poverty and provides states with funding for special education, 

textbooks, and library books (ESSA, 2017; Sanders, 2016). The ESEA has 10 divisions 

labeled from Title I through Title X. Title VI includes the Flexibility and Accountability 

Act, which distributes state grants for assessment and improvement for rural schools 

(Klein, 2015a). There have been changes to the ESEA through reauthorizations and 

provisions.  

At the time of this study, the most recent renewal of the ESEA is the ESSA, but 

there were other reauthorizations and provisions added to the ESEA before the ESSA, 

including the NCLB Act in 2002, stimulus aid for education in 2009, and ESEA flexibility 

in 2011. The stimulus aid for education and ESEA flexibility were not reauthorizations of 

the ESEA, but they are provisions. President George W. Bush signed a reauthorization 

of the ESEA in 2002 known as the NCLB Act (ESSA, 2017; Klein, 2015a). The NCLB 

Act required an annual assessment of students’ reading and math in third through 

eighth grades as well as once in high school (Klein, 2015a; U.S. Department of 

Education, 2009). Title 1 schools that are failing or have not improved the required 

achievements must offer school choice and free tutoring (Billings et al., 2018). School 

choice allows parents of children in a Title 1 school that is recognized for not making 

progress to remove their children to a more productive public school (U. S. Department 

of Education, 2009). Having highly qualified teachers was another requirement of the 
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NCLB (Darling-Hammond & Berry, 2006; Klein, 2015a, 2015b). Teachers who taught 

core subjects had to have at least a bachelor’s degree, be state certified, and have 

knowledge in their subject (Darling-Hammond & Berry, 2006). 

In 2009, the stimulus aid for education provision encompassed the competitive 

grants and Race to the Top, which furnished funds to schools that incorporated 

President Barack Obama’s requirements (Klein, 2015a, 2015b; Rebell et al., 2010). The 

requirements include using school turnaround directives, utilizing state-wide data, 

incorporating Common Core State Standards and assessments, and testing the 

effectiveness of teachers (Sharp, 2016). States volunteering to receive ESEA flexibility 

upon approval must adapt college- and career-readiness standards, have principal and 

teacher evaluations, and enforce turnaround school principles (Klein, 2015b; Sharp, 

2016).   

In 2015, the ESEA was reauthorized when President Barack Obama signed the 

ESSA (ESSA, 2017; Klein, 2015a, 2015b; Sanders 2016; U. S. Department of 

Education, 2025.; Young et al., 2017). The ESSA replaced the NCLB when it was 

enacted (ESSA, 2017; Klein, 2015a, 2015b; Sanders 2016; U. S. Department of 

Education, 2025). The ESSA yields more flexibility and yet still has a focus on 

accountability (Sharp, 2016; U.S. Department of Education, n.d.). The ESSA includes 

many of the mandates required by President Obama and holds students to higher 

achievement standards that make them ready for success in college and career settings 

(U. S. Department of Education, 2025). 

The ESEA flexibility turnaround school principles were a guide from the U.S. 

Department of Education (2016) during President Obama’s term to help turn around 
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failing schools called priority schools. Schools identified for turnaround support were 

often considered at risk due to very low academic achievement and high numbers of 

disciplinary problems (Nor & Roslan, 2009). Downey et al. (2008) claimed that failing 

schools are typically differentiated by their low achievement scores and not by their 

learning or impact. According to Downey et al. (2008), “conventional wisdom suggests 

that failing schools tend to be urban public schools that serve predominantly poor or 

minority students” (p. 252). Schools that were receiving federal Title I funds and 

performing in the bottom 5% of the state and schools that had less than two thirds of 

their students graduating were identified for improvement and were also called 

comprehensive support and improvement (CSI) schools (Rentner & Lober, 2019). The 

ESSA gives the state more control of distinguishing schools that are low performing 

schools and allows the school districts to determine the evidence-based strategies for 

improving the performance of the underperforming school (Rentner & Lober, 2019). 

According to Meyers et al. (2022), states developed letter Grades A to F to categorize 

the schools based on their summative data. The development of letter grades for 

categorization met the requirements of ESSA (Meyers et al., 2022).  

The ESEA flexibility turnaround school principles provided states with a 

framework for improving low-performing schools identified for intervention and support. 

These federal principles emphasized leadership, teaching and learning, use of time, 

rigorous instructional programs, data utilization, school climate, and stakeholder 

engagement as essential components of school improvement efforts (U.S. Department 

of Education, 2016). Alabama later adapted these federal accountability expectations 

within its own educational accountability system through implementation of Plan 2020 
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and the Alabama School Turnaround Principles, which served as the conceptual 

framework guiding this study. Alabama incorporated many of these federal 

accountability expectations into its state accountability framework through Plan 2020 

and related school improvement policies. 

Alabama Timeline on Implementing Federal Policies 

• May 2012: The Alabama Legislature passes ACT 2012-402, which mandates the 

creation of an A-F School Grading System based on school and district 

performance (Alabama Act No. 2012-402, 2012). 

• May 2012: ALSDE adopts the Turnaround Principles, a set of federally aligned 

strategies (including leadership changes and increased learning time) required to 

qualify for NCLB flexibility waivers (ALSDE, 2012). 

• June 2012: Alabama formally submitted its ESEA Flexibility Request to the U.S. 

Department of Education (Alabama State Board of Education, 2012). 

• July 2012: The Alabama State Board of Education officially approved Plan 2020, 

establishing statewide goals focused on college and career readiness, improved 

graduation rates, and closing achievement gaps (Alabama State Department of 

Education, 2012).  

• February 2013: The Alabama Legislature passed Act 2013-64, known as the 

Alabama Accountability Act (AAA), which introduced tax-credit-funded 

scholarships for students assigned to schools identified as failing to attend other 

public or participating private schools (Alabama Legislature, 2013).  

• May 2013: The U.S. Department of Education granted Alabama ESEA Flexibility, 

allowing the state to implement its Plan 2020 accountability framework in place of 
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previous No Child Left Behind proficiency requirements (U.S. Department of 

Education, 2013).  

• September 2022: Alabama expanded its school improvement efforts through the 

Governor’s Turnaround Schools Initiative, which provided targeted support to a 

select group of the state’s lowest-performing schools while operating alongside 

the broader ALSDE priority school accountability structure (Office of the 

Governor of Alabama, 2022). 

• April 2023: Under updates to the Alabama Accountability Act, schools receiving a 

grade of D or F on the state report card were identified as priority schools for 

purposes of school choice eligibility and intervention support (Alabama State 

Department of Education, 2023; Alabama Act 2023-418). 

 Together, these policy developments established Alabama’s accountability 

structure for identifying priority schools and guided the implementation of the Alabama 

School Turnaround Principles that framed improvement efforts across the state. 

Policy Structure 

 In an effort to increase transparency and accountability in public education, the 

Alabama Legislature enacted Act 2012-402, which established a comprehensive school 

and district performance grading system, as well as the Legislative School Performance 

Recognition Program (Alabama Act No. 2012-402, 2012). This legislation was designed 

to provide stakeholders—such as parents, educators, and policymakers—with a clear 

and standardized method for evaluating the academic performance of schools and 

districts across the state. The legislation assigned letter grades (A-F) to educational 

institutions based on multiple performance indicators, including academic achievement, 
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academic growth, graduation rates, and college and career readiness metrics. The 

grading system defined school performance levels as follows: A is excellent progress; B 

is above average progress; C is satisfactory progress; D is less than satisfactory 

progress; and F is failing to make adequate progress. The Act aimed to foster 

continuous improvement and celebrate high-performing schools (Alabama State 

Department of Education, ALSDE, 2012). For students in failing schools, the Alabama 

ACT of 2013-64 allowed parents to transfer their student from a failing school to a 

higher-performing public school (ALSDE, 2017).  

In 2012, the Alabama State Department of Education (ALSDE) received approval 

for its Elementary and Secondary Education Act (ESEA) Flexibility Waiver, allowing the 

state to implement a customized accountability system designed to support school 

improvement and increase college and career readiness outcomes for students 

(ALSDE, 2012). As part of this effort, ALSDE established eight School Turnaround 

Principles to guide improvement efforts in priority schools across the state. 

As part of its ESEA Flexibility Request, the Alabama State Department of 

Education (ALSDE) developed Alabama Plan 2020 to guide accountability, college and 

career readiness, and school improvement efforts across the state (ALSDE, 2012). As 

part of Alabama’s accountability system, schools identified as priority schools received 

targeted support based on performance indicators such as assessment outcomes, 

graduation rates, attendance patterns, and subgroup achievement gaps. ALSDE later 

developed the Alabama School Turnaround Principles to guide improvement efforts in 

priority schools (ALSDE, 2012). These principles informed the implementation of 
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improvement strategies in priority schools across the state and provided a structure for 

examining leadership roles during the turnaround process. 

In addition to the Alabama State Department of Education’s accountability efforts 

under Plan 2020, Alabama later introduced the Governor’s Turnaround Schools 

Initiative to provide intensive intervention and targeted support for a select group of 

persistently low-performing schools (Office of the Governor of Alabama, 2022). This 

initiative focused on a limited number of schools receiving additional state support 

beyond those identified through the broader ALSDE priority school accountability 

framework. The school examined in this study was identified as a priority school under 

the Alabama State Department of Education accountability system (ALSDE, 2012) but 

was not selected to participate in the Governor’s Turnaround Schools Initiative. 

Therefore, this study focuses on leadership practices within the ALSDE priority school 

improvement framework rather than within the Governor’s Turnaround Schools Initiative 

model. 

Conceptual Framework 

These policy developments established the accountability structure through 

which Alabama identified priority schools and implemented targeted school 

improvement efforts under its ESEA Flexibility framework. As part of this work, the 

Alabama State Department of Education adopted eight Alabama School Turnaround 

Principles to guide improvement planning and leadership practices in priority schools 

across the state. These principles provided a structured framework for guiding school 

improvement efforts and leadership practices within Alabama Priority Schools. In this 

study, the Alabama School Turnaround Principles served as the conceptual framework 
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for examining how an assistant principal supported school turnaround efforts within a 

priority school context. 

The conceptual framework guiding this study was the Alabama School 

Turnaround Principles developed by the Alabama State Department of Education 

(ALSDE) as part of the state’s accountability and school improvement efforts under the 

Elementary and Secondary Education Act (ESEA) Flexibility framework. These 

principles were designed to support improvement efforts in priority schools identified as 

persistently low-performing schools within Alabama’s accountability system (ALSDE, 

2012). The Alabama School Turnaround Principles served as the conceptual framework 

for examining leadership practices and school improvement efforts associated with 

turnaround schools. 

The Alabama School Turnaround Principles were selected as the conceptual 

framework for this study because they aligned closely with the purpose of exploring the 

roles and responsibilities of an assistant principal during a school turnaround process. 

Although the principles were originally developed to guide school improvement efforts, 

they also provided an appropriate analytic lens for examining participant perceptions 

regarding assistant principal leadership within a turnaround school context. The 

framework supported exploration of participants’ perceptions of assistant principals’ 

contributions to leadership, instructional support, communication, data use, and other 

responsibilities associated with turnaround efforts. 

The conceptual framework guided the development of the interview questions, 

the organization of the data analysis procedures, and the interpretation of findings 

throughout this study. The Alabama School Turnaround Principles provided a structure 
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for examining participants’ perceptions and experiences related to assistant principal 

leadership within turnaround school settings. Interview questions and data analysis 

procedures were aligned to the framework to explore leadership practices associated 

with the turnaround process while still allowing additional participant perspectives and 

experiences to emerge from the data. 

The Alabama School Turnaround Principles include School Leadership; School 

Climate and Culture; Effective Instruction; Curriculum, Assessment, and Intervention 

System; Effective Staffing Practices; Enabling Effective Use of Data; Effective Use of 

Time; and Effective Family and Community Engagement (ALSDE, 2012). Together, 

these principles provided the conceptual structure for examining participant perceptions 

of the assistant principal’s roles and responsibilities during the turnaround process. 

The following section describes each of the Alabama School Turnaround 

Principles that served as the conceptual framework for this study. Figure 1 provides an 

overview of the eight principles that guided development of the interview questions, data 

analysis procedures, and interpretation of findings. 
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Figure 1  

Alabama School Turnaround Principles Framework  

 

Note. Figure created by the researcher based on the Alabama School Turnaround 

Principles identified by the Alabama State Department of Education (ALSDE, 2012). 

Alabama Eight Turnaround School Principles  

The Alabama School Turnaround Principles were developed by the Alabama 

State Department of Education (ALSDE) to guide improvement efforts in priority schools 
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identified through the state accountability system. In this study, the Alabama School 

Turnaround Principles served as the conceptual framework for examining participant 

perceptions regarding the assistant principal’s roles and responsibilities during the 

turnaround process. The framework also guided the organization of interview questions, 

data analysis procedures, and interpretation of findings. 

The eight Alabama School Turnaround Principles include School Leadership; 

School Climate and Culture; Effective Instruction; Curriculum, Assessment, and 

Intervention System; Effective Staffing Practices; Enabling Effective Use of Data; 

Effective Use of Time; and Effective Family and Community Engagement (ALSDE, 

2012). The following sections describe each principle and its relevance to school 

turnaround efforts. 

School Leadership 

School Leadership is the first of the Alabama School Turnaround Principles and 

emphasizes the importance of strong leadership practices in supporting improvement 

efforts within priority schools (Alabama State Department of Education [ALSDE], 2012). 

Leadership within turnaround schools includes establishing a clear vision for 

improvement, supporting instructional practices, developing staff capacity, and 

promoting accountability for student achievement outcomes. Research has consistently 

identified school leadership as a critical component in successful turnaround efforts 

because school leaders influence school culture, instructional expectations, 

collaboration, and overall organizational improvement (Hitt et al., 2018; Meyers & 

Hambrick Hitt, 2017). 



42 
 

Moreover, for leadership, competencies of behavior practices and underlying 

drive motives are deemed important (Hitt et al., 2018). These behavioral practices 

pertain to how successful leaders demonstrate “being, thinking, feeling, acting, and 

speaking” within leadership settings (Steiner & Hassel, 2011, p. 4). Leaders need high 

performance to turn around failing schools (Meyers & Hambrick Hitt, 2017). Steiner and 

Hassel (2011) looked at the characteristics of leaders to determine if they have high-

performing abilities. These characteristics included “persistence, achievement 

motivation, and self-confidence” (Steiner & Hassel, 2011, p. 4). Characteristics of how 

their thoughts and actions were carried out were not the only things that were observed; 

Steiner and Hassel (2011) also observed their habits, including “calculated risk taking, 

goal setting, and planning” (p. 4). Meyers and Hambrick Hitt (2017) found various 

characteristics of principals to be important in turnaround schools. Leaders also turned 

around their schools by communicating their vision, being actively involved in learning, 

hiring effective teachers, effectively using resources, supporting their teachers, and 

allowing teacher collaboration (DaVita et al., 2007). Leaders also improved their schools 

through collaboration, communication, professional development, and improvements to 

the overall school environment (Muti, 2019). Leaders promote changes by making sure 

the needs of others are a priority, letting others know their high expectations, making 

people feel important, and inspiring others to be innovators (Balyer, 2012). 

According to Balyer (2012), as transformational leaders, they have the mindset to 

advance their schools in progress. Someone who is able to transform others is called a 

transformational leader. Transformational leaders encourage support for their vision 

goal not only from their organization (Nuel et al., 2021), but from the community as well 
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(Eranil & Özbilen, 2017). Leaders also need to have a balanced leadership that includes 

knowledge and skill. Transformational leaders know how to handle change while 

keeping the valuable aspects of their schools (Andriani et al., 2018). Transformational 

leaders know how to judge the strategies to use with change and how to support a 

learning environment (Waters et al., 2003).   

Leadership within turnaround schools is often distributed across multiple 

administrative roles rather than centered solely on the principal. Assistant principals 

frequently support school improvement efforts through instructional leadership, teacher 

support, communication, discipline management, data discussions, and relationship 

building with staff and students. Collaborative leadership structures may strengthen 

turnaround efforts by allowing school leaders to share responsibilities associated with 

improving school culture, instructional practices, and student achievement outcomes 

(Goldring et al., 2021; Houchens et al., 2018). 

Effective leadership within turnaround schools requires collaboration, 

instructional support, communication, and the ability to guide organizational change 

efforts. Because assistant principals often share leadership responsibilities associated 

with school improvement, understanding how leadership practices function within 

turnaround settings may provide insight into the roles and responsibilities assistant 

principals assume during the turnaround process. 

School Climate and Culture  

School Climate and Culture is one of the Alabama School Turnaround Principles 

and emphasizes creating a safe, supportive, learner-centered environment that 

promotes positive relationships, student belonging, and academic achievement 
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(Alabama State Department of Education [ALSDE], 2012). Having the teachers and 

students complete surveys on the climate and culture helps schools determine what 

areas need improvement, such as school environment, interpersonal relations, and 

sense of self-belonging; additionally, improving these areas also helps improve self-

efficacy (Darling-Hammond & Cook-Harvey, 2018). Self-efficacy positively affects 

student academic achievement (Zysberg & Schwabsky, 2021). To encourage academic 

learning, the school climate must be learner-centered (Doyle, 2008). To further 

encourage academic learning, schools must be a place where students feel safe in their 

environment (Ni et al., 2020). Having a safe environment is important to the school 

climate not only for safety, but also for students to be risk takers as well (Sullivan et al., 

2020). Just as imperative to the school climate is the appearance of the school, which 

can help build school pride and help build relationships with stakeholders (Konold et al., 

2018).  

School culture also contributes to the overall school environment by supporting 

positive relationships and student connectedness within schools (Acosta et al., 2019; 

Robinson et al., 2007). Regardless of the limitations, principals make sure that students 

know what success feels like even if it includes activities that are not educational 

(Kutsyuruba et al., 2015). All programs geared to make schools better will fail if the 

needs of the students are not met (Nor & Roslan, 2009). Student needs within school 

environments may reflect components of Maslow’s hierarchy of needs, including 

physiological, safety, belongingness, esteem, and self-actualization needs (Taormina & 

Gao, 2013; Yahaya, 2017).   
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According to Nor and Roslan (2009), leaders turn schools around through 

creating a positive school environment that includes the physical, affective, social, and 

academic aspects of the school environment. Leaders pay attention to the physical 

environment of the school because the appearance of the school has a connection to 

learning and school pride (Shaari et al., 2020). Leaders use programs and plans that 

support an effective environment, meet student needs, and help students feel a sense 

of belonging (Strayhorn, 2018). Celebrating successes is significant to building a 

positive social environment (Marzano, 2012). Another way leaders improve the social 

environment is by encouraging parent involvement within the school (Hill et al., 2018). 

School leadership also works to improve the academic environment by supporting 

increases in student achievement (Nor & Roslan, 2009). Leaders recognize that it is 

more feasible for students to demonstrate significant academic growth than to expect 

every student to exceed academically (Nor & Roslan, 2009). 

School climate and culture improvement efforts within turnaround schools often 

involve shared leadership responsibilities among school administrators. Assistant 

principals may contribute to school climate and culture through supporting student 

discipline systems, building relationships with teachers and students, promoting 

communication, reinforcing behavioral expectations, and supporting a positive learning 

environment. Collaborative leadership practices that focus on relationships, trust, and 

student support may strengthen overall school improvement efforts within turnaround 

settings (Houchens et al., 2018; Goldring et al., 2021).  

Leaders within turnaround schools work to improve school climate and culture by 

promoting positive relationships, supporting student belonging, maintaining safe 
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learning environments, encouraging family involvement, and fostering academic 

success (Hill et al., 2018; Nor & Roslan, 2009). Because school climate and culture 

influence student engagement and achievement, understanding how school leaders 

support these areas may provide insight into assistant principals’ roles and 

responsibilities during school turnaround efforts (Goldring et al., 2021; Houchens et al., 

2018). 

Effective Instruction 

Effective Instruction is one of the Alabama School Turnaround Principles and 

focuses on improving teaching and learning practices that support student achievement 

within priority schools (ALSDE, 2012). Effective instruction emphasizes high-quality 

teaching, collaborative instructional practices, professional learning opportunities, and 

instructional support systems designed to improve student learning outcomes. Teachers 

play an important role in the teaching and learning process because instructional 

practices may positively influence student achievement and academic growth (Ngware 

et al., 2014). 

Research shows that a professional learning community (PLC) plays a big role in 

transforming schools (Maxwell et al., 2010). A PLC allows teachers to collaborate with 

each other to improve student learning (Maxwell et al., 2010). According to Dulin (2018), 

a PLC improves teaching and learning if implemented successfully. Research also 

suggests that communication among teachers is important (Maxwell et al., 2010). 

Teachers share in decision-making and developing instructional strategies to improve 

student learning (Stewart, 2014). Teachers need to have high expectations for student 

learning and support to implement a PLC (Dulin, 2018). Principals can facilitate and 
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provide time for learning and involvement in a PLC and communication for teachers in 

their schools (Dulin, 2018; Maxwell et al., 2010).   

Leithwood et al. (2010) looked at how school leaders influence student learning, 

focusing on how school leaders have an impact on teaching and learning by having high 

expectations, creating a disciplined environment, creating collective teacher efficacy 

and trust, and by working with families (Tschannen-Moran & Gareis, 2015). According 

to Sabastian and Allensworth (2012), leaders who create a strong learning climate have 

a significant impact on learning. Leadership can create a strong learning climate by 

having high-quality professional development for teachers (Sterrett & Richardson, 

2020). “The indirect association of principal leadership on instruction is greater only 

through certain aspects of professional community—reflective dialogue, teacher 

socialization, and teacher collaboration” (Sabastian & Allensworth, 2012, p. 646). 

Also, according to Goe et al. (2012), teacher evaluation can help improve 

effective instruction. Leaders must be trained to evaluate teacher performance and to 

analyze the findings to make decisions that yield better results or that help maintain 

teaching and learning success (Goe et al., 2012; Lejonberg et al., 2018). Trust and 

relationships must be in place in order for teachers to gain from evaluation dialogues 

(Arneson, 2014; Goe et al., 2012). Looking at teacher evaluation is very important in 

helping to improve teaching and learning (O’Brien, 2014). Teacher evaluation provides 

principals with information that help them discover teachers’ strengths and weaknesses 

(Callahan & Sadeghi, 2015). Knowing these strengths and weaknesses helps principals 

key into much needed and productive professional development that they need to 

provide for their teachers (Smylie, 2014). Knowing teachers’ strengths and weaknesses 
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also helps principals discover whether their teachers are effective and discover the area 

of focus to help ineffective teachers become more effective. For teaching and learning, 

teacher evaluation is a valuable tool in helping teachers improve their craft (O’Brien, 

2014).  

For teacher evaluation to help improve teaching and learning, principals must be 

qualified and skilled in judging teacher performance (Lejonberg et al., 2018). 

Classrooms that are well-managed and that have well-disciplined students do not 

always mean that effective learning is taking place. Principals must be able to identify 

purposeful and meaningful instruction and identify student learning. Immediate feedback 

from the evaluation must be given to the teacher after the evaluation has been 

performed (Neumerski et al., 2018). The principal should be able to identify one of the 

teacher’s strengths as the ability to deliver effective instruction that reaches all students. 

The principal also should be able to provide meaningful and purposeful professional 

development for teachers who have a weakness in delivering effective instruction that 

reaches all students (O’Brien, 2014). 

Effective instruction within turnaround schools often involves collaborative 

instructional leadership among school administrators and teachers. Assistant principals 

may support effective instruction through classroom walkthroughs, instructional 

coaching, teacher feedback, professional learning support, and collaboration with 

teachers regarding student learning needs. Shared instructional leadership practices 

may strengthen teaching and learning efforts within turnaround school settings by 

supporting continuous instructional improvement and teacher development (Goldring et 

al., 2021; Houchens et al., 2018). 
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Effective instruction within turnaround schools relies on collaborative leadership, 

professional learning, instructional feedback, and continuous support for teaching and 

learning improvement efforts. Because instructional quality influences student 

achievement and school improvement outcomes, understanding how school leaders 

support effective instruction may provide insight into assistant principals’ roles and 

responsibilities during the turnaround process (Goldring et al., 2021; Houchens et al., 

2018). 

Curriculum, Assessment, and Intervention System 

Curriculum, Assessment, and Intervention System is one of the Alabama School 

Turnaround Principles and emphasizes aligning curriculum, instruction, assessment, 

and intervention practices to support student learning and academic achievement within 

priority schools (Alabama State Department of Education [ALSDE], 2012). Effective 

curriculum and assessment systems are designed to meet student learning needs 

through rigorous instruction, data-informed decision making, targeted interventions, and 

standards-aligned instructional practices. Blackburn and Williamson (2009) defined rigor 

as maintaining high expectations while providing support for advanced student learning. 

The Council of Administrators of Special Education (CASE, n.d.), a nonprofit 

organization that advocates for better education, offered their recommendations for the 

ESEA reauthorization: “It is extremely important that the goals and provisions of the 

ESEA and the Individuals with Disabilities Education Act (IDEA) are carefully aligned to 

promote success for ALL students” (p. 2). The Council of Administrators of Special 

Education (CASE, n.d.) emphasized the importance of aligning curriculum, assessment 

systems, instructional practices, accountability measures, and college and career 
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readiness standards to support improved student achievement outcomes for all 

students. CASE also emphasized the importance of using research-based instructional 

strategies, effective data collection systems, and appropriate supports to meet diverse 

student learning needs. To improve student achievement, there must be a connection 

between the curriculum, learning and behavioral strategies, and assessments (CASE, 

n.d.). This combination is merged in the response to intervention (RtI) and positive 

behavior intervention and supports (PBIS), which yield improved student performance 

through data-driven, researched-based approaches. 

Response to Intervention (RtI) and Positive Behavioral Interventions and 

Supports (PBIS) are commonly used multi-tiered frameworks designed to support 

academic and behavioral improvement through data-driven and research-based 

intervention strategies (Dunlop, 2013; Lenski, 2011). These systems provide targeted 

instructional and behavioral supports intended to improve student performance and 

address individual student needs before more intensive interventions are required. 

Additional recommendations emphasized aligning curriculum to standards and 

implementing strategies designed to meet diverse student learning needs. For systems 

of data collection and management to ensure accountability and effective measurement 

of student performance and achievement, the Individual Education Plan (IEP) must line 

up with the accountability measures of ESEA in order to attend to the specific needs of 

students (CASE, n.d.). 

Within turnaround schools, school leaders often support curriculum, assessment, 

and intervention systems through monitoring student progress, facilitating data 

discussions, coordinating intervention efforts, and supporting instructional alignment. 
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Assistant principals may contribute to these efforts by working with teachers to analyze 

assessment data, monitor student performance, support intervention planning, and 

reinforce instructional expectations designed to improve student achievement outcomes 

(Goldring et al., 2021; Houchens et al., 2018). 

Effective curriculum, assessment, and intervention systems support school 

turnaround efforts by aligning instruction, assessment practices, and targeted student 

supports with academic goals and accountability expectations. Because turnaround 

schools often rely on continuous monitoring of student progress and intervention 

planning, understanding how school leaders support these systems may provide insight 

into assistant principals’ roles and responsibilities during the turnaround process 

(Goldring et al., 2021; Houchens et al., 2018). 

Effective Staffing Practices 

Effective Staffing Practices is one of the Alabama School Turnaround Principles 

and emphasizes recruiting, developing, supporting, evaluating, and retaining effective 

educators to improve student achievement within priority schools (Alabama State 

Department of Education [ALSDE], 2012). Effective staffing practices within turnaround 

schools involve ensuring that students are supported by qualified and effective teachers 

while providing ongoing professional learning opportunities designed to strengthen 

instructional practices and school improvement efforts. 

Teachers are important factors in the teaching and learning process because 

effective teaching practices may positively influence student learning and achievement 

outcomes (Ngware et al., 2014). Turnaround schools often focus on retaining effective 

teachers while limiting the placement of ineffective teachers within schools identified for 



52 
 

improvement (Grissom & Bartanen, 2019). Research has shown that some turnaround 

schools use financial incentives and supportive working conditions to recruit and retain 

teachers within low-performing schools (See et al., 2020; Springer et al., 2016). In 

addition to financial support, positive working environments and instructional support 

systems may help improve teacher retention within turnaround settings (See et al., 

2020). 

Teacher evaluation and professional development are also important 

components of effective staffing practices within turnaround schools. Teacher 

evaluations may help school leaders identify instructional strengths, instructional needs, 

and areas requiring professional support (Callahan & Sadeghi, 2015; O’Brien, 2014). 

Information gathered from teacher evaluations may guide professional development 

decisions intended to strengthen instructional effectiveness and improve student 

learning outcomes (Smylie, 2014). Ongoing professional development based on teacher 

needs assessments and evaluation feedback may help teachers continue developing 

instructional skills and improving classroom practices (Holmes et al., 2019; Range et al., 

2014). 

School leaders play an important role in supporting staffing practices within 

turnaround schools through mentoring, coaching, instructional feedback, and staffing 

decisions associated with school improvement efforts. Principals and other school 

leaders are often responsible for evaluating teacher effectiveness, supporting teacher 

growth, and helping create collaborative professional learning environments that 

support continuous improvement (Goe et al., 2012; Lejonberg et al., 2018). Effective 

staffing practices may also involve providing teachers with meaningful support, 
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collaborative opportunities, and professional learning structures that strengthen 

instructional capacity within schools. 

Assistant principals may contribute to effective staffing practices within 

turnaround schools by supporting teacher evaluations, assisting with instructional 

feedback, coordinating professional development activities, mentoring teachers, and 

helping facilitate collaborative instructional support systems. Because turnaround efforts 

often require continuous instructional improvement and teacher support, assistant 

principals may play an important role in helping strengthen staffing practices associated 

with school improvement efforts (Goldring et al., 2021; Houchens et al., 2018). 

Effective staffing practices support turnaround efforts by ensuring that schools 

are staffed with effective educators who receive ongoing instructional support, 

evaluation, and professional learning opportunities. Because school improvement 

efforts often depend on teacher effectiveness and continuous professional growth, 

understanding how school leaders support staffing practices may provide insight into 

assistant principals’ roles and responsibilities during the turnaround process (Goe et al., 

2012; Goldring et al., 2021). 

Enabling Effective Use of Data  

Enabling Effective Use of Data is one of the Alabama School Turnaround 

Principles and emphasizes the use of multiple forms of data to guide instruction, support 

decision making, monitor student progress, and improve school performance within 

priority schools (ALSDE, 2012). Effective use of data supports instructional planning, 

school improvement efforts, intervention decisions, and professional learning 

opportunities designed to improve student achievement outcomes. Utilizing aggregated 
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data collected from multiple sources helps schools identify areas of strength and areas 

needing improvement (Brittain & Blackstock, 2015). Evaluating data may help schools 

identify effective strategies as well as areas needing improvement. The data can also 

help determine what professional development teachers need (Lai & McNaughton, 

2016).  

According to Sun et al. (2016), data help principals in areas of “goal setting, 

developing teachers and their instructional capacities, improving instruction, and 

redesigning school organization” (p. 108). School leaders use data to guide instructional 

decisions, monitor school improvement efforts, identify areas of need, and support 

organizational planning within schools (Schildkamp, 2019). They need to have a 

strategic plan that includes what data to get, how to analyze and utilize that data (Sun et 

al., 2016), and how to train faculty to read and utilize data (Herman et al., 2008, pp. 14-

15). Turnaround schools look at data on three levels: school, classroom, and student 

(Herman et al., 2017). For the school level, student achievement data are used to 

identify learning gaps, and student performance data are used to identify areas needing 

improvement for teaching and learning (Romero & Ventura, 2020). Data is used to help 

schools set goals to improve areas of focus (Herman et al., 2017). For the classroom 

level, disaggregated data are used to determine strengths and weaknesses of programs 

and classroom instruction to help with improvements, while observations are used to 

identify needs (Schildkamp, 2019). Data help teachers improve classroom teaching and 

learning and help them recognize each student’s individual education needs (Herman et 

al., 2017). For the student level, work samples and performance data provide insight on 

students’ needs and help to guide instruction (Setiawan, 2020). Data are also used in 
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other areas beyond academics, including attendance, discipline, school climate, and 

demographics (Sun et al., 2016).   

Within turnaround schools, assistant principals may play an important role in 

supporting the effective use of data through monitoring student performance, facilitating 

data discussions, assisting with benchmark analysis, coordinating intervention efforts, 

and communicating academic progress to teachers and stakeholders. Collaborative 

data practices among school leaders and teachers may help schools identify 

instructional needs, target interventions, and support continuous school improvement 

efforts (Goldring et al., 2021; Houchens et al., 2018). 

Effective use of data supports turnaround efforts by helping school leaders and 

teachers make informed instructional, organizational, and intervention decisions. 

Because turnaround schools rely on continuous monitoring of student performance and 

school improvement indicators, understanding how school leaders use data may 

provide insight into assistant principals’ roles and responsibilities during the turnaround 

process (Goldring et al., 2021; Schildkamp, 2019). 

Effective Use of Time 

Effective Use of Time is one of the Alabama School Turnaround Principles and 

emphasizes maximizing instructional and collaborative time to support teaching, 

learning, and school improvement efforts within priority schools (ALSDE, 2012). 

Effective use of time includes allocating instructional time for student learning, teacher 

collaboration, professional learning, intervention support, and leadership activities 

associated with school improvement efforts. 
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Classroom walkthroughs are commonly used by school leaders as a way to 

monitor instruction, observe classroom practices, and support teaching and learning 

efforts within schools (Grissom et al., 2013; Ovando, 2001). As instructional leaders, 

principals and assistant principals may use walkthroughs to identify instructional 

strengths and weaknesses, provide teacher feedback, inform professional development 

decisions, and support instructional improvement efforts (Neumerski et al., 2018; 

Zepeda, 2005). Research suggests that walkthroughs are most effective when they are 

connected to meaningful feedback, coaching, and professional learning opportunities 

that support teacher growth and student achievement (Grissom et al., 2013). 

Researchers have identified several forms of instructional time associated with 

student learning and academic achievement, including allocated instructional time, 

engaged time, and academic learning time (Aronson et al., 1999; Silva, 2007). Effective 

use of instructional time involves maximizing opportunities for meaningful student 

engagement and minimizing disruptions that interfere with learning. Academic learning 

time is especially important because it reflects periods in which students are actively 

engaged in instruction aligned with their readiness and learning needs (Aronson et al., 

1999). Research suggests that increased effective instructional time and student 

engagement may positively influence academic achievement outcomes (Dagli, 2019; 

Jez & Wassmer, 2015; Silva, 2007). 

To get the most out of time in schools, there must be important aspects in place. 

These aspects are classroom management, appropriate instruction and curriculum, and 

student motivation (Aronson et al., 1999). Effective classroom management is important 

because it helps reduce the loss of instructional time caused by discipline issues, 
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transitions, and other classroom interruptions (Debreli & Ishanova, 2019; Iheoma & 

Uchenna, 2020). Having appropriate instruction and curriculum involves matching the 

lesson “to the readiness of the students to learn it” (Aronson et al., 1999, p. 11). The 

lesson must challenge students suitably and yield the experience of success (Herman 

et al., 2022; Matsumura et al., 2008). Student motivation is also an important aspect in 

which the students as well as teachers are responsible. Students must decide to put 

forth the effort and time in their learning, and teachers must provide instruction that is 

relevant and challenging (Aronson et al., 1999). 

Effective Family and Community Engagement  

Effective Family and Community Engagement is one of the Alabama School 

Turnaround Principles and emphasizes building positive relationships and partnerships 

among schools, families, community members, and stakeholders to support student 

learning and school improvement efforts within priority schools (ALSDE, 2012). Family 

and community engagement may strengthen school improvement efforts by increasing 

communication, collaboration, trust, and shared support for student achievement goals. 

Research suggests that successful turnaround efforts often require support from both 

internal and external stakeholders connected to the school community (Hines et al., 

2017; Wood & Bauman, 2017). Stakeholders connected to schools may include 

families, teachers, administrators, district leaders, community members, and other 

individuals who support school improvement efforts (Lee, 2007; Paine & McCann, 

2009). 

School leaders need to involve families, community members, and other 

stakeholders in school improvement efforts to help support school success (Wood & 
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Bauman, 2017). Principals may encourage stakeholder involvement by communicating 

the school’s vision and plans for improvement while building support for turnaround 

efforts (Nor & Roslan, 2009). Support and collaboration among stakeholders are 

important components of successful turnaround efforts because they help schools work 

toward shared improvement goals (Hines et al., 2017). 

After looking at the previous research and interviewing leaders, DaVita et al. 

(2007) found that turning around a low-performing school into a high-performing school 

could be achieved by principals, but they do need support from the central office and 

from the state education department to help principals be more effective. The central 

office leaders can be supportive of their local school leaders by giving them the space 

they need to improve their schools and by not micromanaging (Meyers & Sadler, 2018). 

Because principals know more about what is needed at the local level, the district 

leaders need to provide principals with more autonomy in their schools (Dou et al., 

2017). District leaders also need to support new principals with school turnaround by 

providing good quality mentors to help guide the new principals (Tingle et al., 2019).  

According to Steiner and Hassel (2011; Valli et al., 2018), district leaders need to 

be dedicated to change by putting students’ learning needs ahead of anything that 

blocks the turnaround. Steiner and Hassel further stated that policymakers need to be 

committed to turning around a school to improve student outcomes and to stay with it 

even if initial endeavors are not successful (Meyers, 2020). That includes allowing 

principals to hire and fire faculty members (Heffernan, 2018). It is important that district 

leaders get the community involved through communication of the vision and 

celebrating success (Stronge & Xu, 2021). However, for accountability, principals are 
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held to high expectations to make efforts and changes within months of beginning the 

turnaround process (Steiner & Hassel, 2011). 

Assistant principals may also contribute to family and community engagement 

efforts within turnaround schools through communication with families, relationship 

building with students and stakeholders, participation in school events, and support of 

school-community partnerships. Collaborative leadership practices that involve families 

and community stakeholders may strengthen school improvement efforts by increasing 

trust, communication, and shared commitment to student success (Hines et al., 2017; 

Wood & Bauman, 2017). 

Effective family and community engagement supports turnaround efforts by 

strengthening relationships, communication, and collaboration among schools, families, 

district leaders, and community stakeholders. Because turnaround schools often rely on 

collective support and shared commitment to improvement efforts, understanding how 

school leaders foster these relationships may provide insight into assistant principals’ 

roles and responsibilities during the turnaround process (DaVita et al., 2007; Meyers & 

Sadler, 2018). In addition to understanding the Alabama School Turnaround Principles, 

it is important to examine the literature related to assistant principals and their 

leadership responsibilities within schools. 

Assistant Principals 

The role of the assistant principal evolved during the early 20th century as 

schools expanded and principals required additional administrative and instructional 

support personnel (Glanz, 1994; Sullivan & Glanz, 2013). Early assistant principal roles 

developed from supervisory positions focused on supporting classroom instruction and 
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assisting principals with school management responsibilities. Over time, the assistant 

principal position evolved into a formal leadership role that included both administrative 

and instructional responsibilities within schools (Martin, 2018). 

Contemporary assistant principals often assist principals with organizational 

management, instructional leadership, student discipline, teacher support, and school 

improvement efforts (Barnett et al., 2012). Research has suggested that assistant 

principals’ responsibilities may vary depending on the needs of the school and the 

leadership expectations established by the principal and school district (Marshall & 

Hooley, 2006; Sun, 2011). Assistant principals may support both instructional and 

organizational functions within schools while also assisting principals with broader 

leadership responsibilities associated with school improvement efforts. 

Within turnaround school settings, assistant principals may assume additional 

leadership responsibilities associated with instructional improvement, teacher support, 

student discipline, communication, relationship building, and data-informed decision 

making (Goldring et al., 2021; Houchens et al., 2018). Because turnaround efforts often 

require collaborative leadership and continuous school improvement efforts, assistant 

principals may play an important role in supporting organizational and instructional 

change within low-performing schools (Clayton & Bingham, 2018; Goldring et al., 2021). 

Roles and Responsibilities of Assistant Principals 

The roles and responsibilities of assistant principals have evolved into complex 

leadership functions that include organizational, managerial, instructional, and student-

support responsibilities within schools (Oleszewski et al., 2012; Scoggins & Bishop, 

1993). Although assistant principal responsibilities may vary depending on school needs 
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and leadership structures, research suggests that assistant principals commonly 

support areas such as student discipline, attendance, parent communication, 

instructional support, teacher evaluation, and school operations (Kaplan & Owings, 

1999; Marshall & Hooley, 2006). Assistant principals also frequently work with students, 

teachers, and families to address school-related concerns and support school 

improvement efforts (Abebe et al., 2010). 

Sun (2011) found that the assistant principal’s role had changed from 1994, 

based on a comparison of surveys from Glanz’s (1994) study of assistant principals to 

the same survey used on assistant principals in Sun’s (2011) study conducted in 2010. 

According to Sun, among the top five duties of assistant principals in 2010 was more 

teacher evaluations, administrative paperwork, and counseling students than were the 

duties of assistant principals in Glanz’s (1994) study. Other duties that were listed in the 

top five in 2010 were disciplining students and parent conferences, which remained the 

same as in 1994 (Sun, 2011). Scoggins and Bishop (1993) identified several common 

assistant principal responsibilities, including student discipline, attendance, staff support 

and evaluation, school operations, scheduling, curriculum support, communication, and 

community relations. These responsibilities demonstrate the broad and multifaceted 

nature of the assistant principal position within schools. 

Within turnaround school settings, assistant principals may assume expanded 

responsibilities associated with instructional improvement, data analysis, student 

support, teacher collaboration, communication, and school climate efforts. Because 

turnaround schools often require collaborative leadership structures and continuous 

improvement efforts, assistant principals may play a significant role in supporting 
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organizational change and school improvement initiatives within low-performing schools 

(Clayton & Bingham, 2018; Goldring et al., 2021). 

The assistant principal role includes a wide range of responsibilities that support 

both organizational management and instructional improvement within schools 

(Marshall & Hooley, 2006; Oleszewski et al., 2012). Because turnaround efforts often 

require collaborative leadership, communication, and continuous school improvement 

practices, understanding assistant principals’ roles and responsibilities may provide 

insight into how assistant principals contribute to turnaround school efforts (Clayton & 

Bingham, 2018; Goldring et al., 2021). 

Assistant Principals as Instructional Leaders 

Over time, the assistant principal position has evolved from primarily supporting 

school management and student discipline responsibilities to assuming greater 

instructional leadership responsibilities within schools (Gurley et al., 2015; Hausman et 

al., 2002). Instructional leadership involves supporting teachers’ instructional practices 

and promoting improved student learning outcomes (Somoza-Norton & Neumann, 

2021). Research has suggested that assistant principals who spend more time 

conducting teacher evaluations and supporting instructional improvement efforts may 

function more extensively as instructional leaders than assistant principals whose 

responsibilities focus primarily on student discipline management (VanTuyle, 2018). 

Assistant principals are often members of instructional leadership teams and may 

contribute instructional expertise, leadership experience, and collaborative support to 

school improvement efforts (Sharif et al., 2020). 



63 
 

Within turnaround school settings, assistant principals may support instructional 

leadership efforts through classroom walkthroughs, teacher feedback, instructional 

coaching, data analysis, intervention planning, and collaboration with teachers 

regarding student learning needs. Because turnaround schools often require continuous 

instructional improvement and increased accountability for student achievement 

outcomes, assistant principals may play a significant role in supporting instructional 

change efforts within low-performing schools (Goldring et al., 2021; Houchens et al., 

2018). 

Assistant principals serving as instructional leaders may contribute to teaching 

and learning improvements through collaboration, instructional support, teacher 

development, and monitoring of student achievement efforts. Understanding assistant 

principals’ instructional leadership responsibilities may provide insight into how assistant 

principals support school improvement and turnaround efforts within low-performing 

schools (Gurley et al., 2015; VanTuyle, 2018). 

Challenges and Experiences of Assistant Principals   

Many assistant principals find that transitioning from the classroom into a school 

leadership position is significantly different from what they initially expected (Hartzell, 

1994). New assistant principals often expect the position to be less stressful and easier 

to manage; however, many discover that the role involves increased responsibilities, 

frequent interruptions, and complex leadership demands (Hoffert, 2015; Vail, 2018). 

Assistant principals may also experience changes in their relationships with teachers as 

they transition from classroom teacher to school administrator (Duggan, 2016). In 

addition, new assistant principals often find that they must learn many aspects of the 
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position while on the job and balance multiple responsibilities throughout the school day 

(Goldring et al., 2021; Vail, 2018). Although the position may involve significant 

pressure and stress, assistant principals often rely on support from principals and other 

school leaders as they adjust to their leadership responsibilities (Ellis & Brown, 2015). 

In addition to adjusting to the responsibilities of the position, assistant principals 

often encounter challenges associated with workload management, student discipline, 

parent interactions, teacher concerns, and organizational demands within schools 

(Barnett et al., 2012). Assistant principals have reported difficulty completing tasks 

because additional responsibilities are frequently added throughout the workday 

(Bukoski et al., 2016). Determining appropriate disciplinary consequences for students 

may also present challenges, particularly when school leaders must make decisions 

with limited information (Cohen & Schechter, 2019). Assistant principals may also 

experience challenges related to difficult parent interactions, resistant staff members, 

and limited recognition for their work within schools (Barnett et al., 2012; Jackman, 

2009). 

Assistant principals working within turnaround school settings may experience 

additional challenges associated with instructional improvement efforts, increased 

accountability expectations, student discipline concerns, and organizational change 

initiatives. Because turnaround schools often require continuous improvement efforts 

and collaborative leadership practices, assistant principals may experience increased 

responsibilities and pressures associated with supporting school improvement efforts 

(Goldring et al., 2021; Houchens et al., 2018). 
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The experiences of assistant principals may include balancing multiple 

responsibilities, adapting to leadership expectations, and managing organizational and 

instructional challenges within schools. Understanding the experiences and challenges 

of assistant principals may provide insight into how assistant principals navigate the 

responsibilities associated with school improvement and turnaround efforts (Goldring et 

al., 2021; Marshall & Hooley, 2006). 

Research Gap and Specific Problem 

Current peer-reviewed literature provides limited evidence regarding how 

assistant principals support turnaround efforts within low-performing schools, including 

the roles and responsibilities assistant principals assume during the turnaround process 

as perceived by assistant principals, principals, and teachers (Yoon & Barton, 2019).  

Existing turnaround school literature has focused primarily on principals’ 

leadership practices and characteristics associated with school improvement efforts. 

Research has identified turnaround principals as leaders who communicate a clear 

vision, build organizational capacity, support positive school culture, and promote 

instructional improvement efforts within low-performing schools (Meyers & Hambrick 

Hitt, 2017; Rattley, 2016). Turnaround principals have also been recognized for their 

ability to recruit effective teachers, improve academic growth, and strengthen 

stakeholder trust within schools (Friedman, 2020). However, considerably less research 

has examined how assistant principals contribute to turnaround efforts and support 

school improvement initiatives within low-performing schools (Goldring et al., 2021).  

According to Clayton and Bingham (2018), assistant principals spent most of 

their day taking care of discipline; managing grade-level teams, security, and in-school 
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suspension; and managing front office staff. Although Clayton and Bingham (2018) 

identified assistant principal responsibilities related to discipline, school management, 

and operational support, their study did not specifically examine how assistant principals 

contribute to turnaround efforts within low-performing schools. 

 According to Somoza-Norton and Neumann (2021), assistant principals “need to 

be made accountable for continuous school improvement and student achievement” 

and “leaving the AP [assistant principal] position unchanged in a time of high 

accountability, online learning, and growing needs of diverse communities is a misuse 

of resources and potential” (p. 49). 

Researchers have suggested that assistant principals should play a greater role 

in continuous school improvement and student achievement efforts within schools 

(Somoza-Norton & Neumann, 2021); however, limited research has explored how 

assistant principals contribute to turnaround efforts within low-performing schools. 

Therefore, additional research is needed to examine assistant principals’ roles and 

responsibilities during the turnaround process from the perspectives of assistant 

principals, principals, and teachers. 

This chapter reviewed literature related to ESEA flexibility turnaround principles, 

Alabama’s accountability framework, the Alabama School Turnaround Principles, and 

assistant principals’ leadership roles and responsibilities within schools. The literature 

identified a limited amount of research focused specifically on assistant principals’ roles 

and responsibilities within turnaround school settings. Chapter 3 describes the 

methodology and research design used to explore assistant principals’ roles and 

responsibilities during the turnaround process. 
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Chapter 3: Methodology 

The literature review in Chapter 2 demonstrated that prior research has focused 

primarily on principals’ roles in school turnaround efforts (Leithwood & Strauss, 2008). 

Research related to assistant principals’ roles and responsibilities within turnaround 

schools remains limited (Bukoski et al., 2016; Clayton & Bingham, 2018). The purpose 

of this chapter is to describe the methodology and research design used to explore the 

roles and responsibilities of an assistant principal during the turnaround process within 

an Alabama Priority School context. 

This chapter describes the qualitative methodology, exploratory case study 

research design, participant selection procedures, data collection procedures, and data 

analysis procedures utilized in the study. A qualitative methodology was appropriate 

because the purpose of the study was to explore participants’ perceptions of the 

assistant principal’s roles and responsibilities during the turnaround process within a 

priority school setting. Qualitative research is appropriate when the goal is to 

understand participants’ experiences and perspectives related to a phenomenon of 

interest (Merriam, 2009). 

The study focused on one Alabama high school that was previously identified as 

a priority school and later demonstrated improvement sufficient to exit priority school 

status. The selected school also included an assistant principal who served at the 

school during both the low-performing period and the turnaround process. Semi-

structured interview questions were developed to explore the perceptions of one 

assistant principal, one principal, and four teachers regarding the assistant principal’s 

roles and responsibilities during the turnaround process. 
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Because research related to assistant principals’ roles and responsibilities within 

turnaround schools remains limited, an exploratory case study design was appropriate 

for examining how assistant principals contributed to school improvement efforts within 

a real-world educational setting (Carpenter et al., 2017; Yin, 2014). The Alabama 

School Turnaround Principles served as the conceptual framework guiding development 

of the interview questions, organization of data analysis procedures, and interpretation 

of findings throughout the study. 

Research Design 

This study utilized a qualitative exploratory case study research design. 

According to Creswell (2013), a case study is “a qualitative approach in which the 

investigator explores a real-life, contemporary bounded system (a case) or multiple 

bounded systems (cases) over time, through detailed, in-depth data collection involving 

multiple sources of information” (p. 97). Yin (2002) defined a case study as the study of 

“a contemporary phenomenon within its real-life context, especially when the 

boundaries between a phenomenon and context are not clear and the researcher has 

little control over the phenomenon and context” (p. 13). A case study design was 

appropriate because the purpose of the study was to explore assistant principals’ roles 

and responsibilities within the real-world context of a school turnaround setting (Yin, 

2014). 

An exploratory case study design was selected because limited research exists 

regarding assistant principals’ roles and responsibilities within turnaround schools 

(Bukoski et al., 2016; Clayton & Bingham, 2018). The bounded case for this study was 

one assistant principal who participated in turnaround efforts within an Alabama Priority 
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School context. The study explored the perceptions of one assistant principal, one 

principal, and four teachers regarding the assistant principal’s roles and responsibilities 

during the turnaround process. 

The unit of analysis for this study was the assistant principal who served during 

the school turnaround process. The study focused specifically on understanding how 

the assistant principal contributed to school improvement efforts associated with 

leadership, instruction, school climate, data use, intervention systems, staffing 

practices, instructional time, and family and community engagement during the 

turnaround process. Because the study examined participants’ perceptions of assistant 

principal leadership within a real-world turnaround setting, an exploratory case study 

design was appropriate for investigating the phenomenon in depth within its educational 

context (Creswell, 2013; Yin, 2014). 

Research Questions 

This study was guided by the following primary research question: 

What are the roles and responsibilities of the assistant principal in helping turn 

around a priority school? 

Three research questions (RQs) further directed the study: 

RQ1: How does one assistant principal perceive their roles and responsibilities in 

 helping turn around a priority school? 

RQ2: How does one principal perceive the roles and responsibilities of the 

 assistant principal in helping turn around a priority school? 

RQ3: How do teachers perceive the roles and responsibilities of the assistant 

principal in helping turn around a priority school? 
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Role of Researcher 

In qualitative research, the researcher serves as the primary instrument for data 

collection and analysis (Creswell, 2013; Merriam, 2009). The role of the researcher in 

this study was to explore participants’ perceptions of the assistant principal’s roles and 

responsibilities during the turnaround process within an Alabama Priority School 

context. Yin (2014) stated that researchers conducting case studies must be able to 

“ask good questions—and interpret the answers fairly” (p. 73). Semi-structured 

interviews were used to collect data from participants, and interview questions were 

designed to address the research questions guiding the study. Although interviews were 

conducted through Zoom, participants were interviewed within comfortable and familiar 

environments selected by the participants. 

I previously served as an assistant principal for five years before later serving as 

a principal within an Alabama rural school district. These professional experiences 

contributed to my understanding of assistant principal leadership responsibilities and 

school improvement efforts. Through these experiences, I observed the importance of 

assistant principals in supporting school operations, instructional practices, student 

discipline, communication, and organizational improvement efforts. 

I acknowledge that prior professional experiences could influence interpretation 

of participants’ responses and understanding of assistant principal leadership practices. 

I recognized personal beliefs regarding the importance of proactive leadership, initiative, 

innovation, and problem solving within assistant principal roles. Because qualitative 

research recognizes that researchers bring personal experiences and perspectives into 

the research process, reflexivity was important throughout the study (Creswell, 2013). 
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Several strategies were used to reduce the influence of researcher bias during 

the study. Semi-structured interview questions were used consistently across 

participants, multiple participant perspectives were included, and member checking 

procedures were utilized to help ensure accuracy of participants’ responses. In addition, 

interview data, participant documents, and archival records were reviewed collectively 

to support credibility and strengthen interpretation of findings. 

Research Site and Participants  

To identify an appropriate turnaround school, I reviewed Alabama State 

Department of Education Priority School records and related accountability information 

to identify schools in Central Alabama that were previously identified as priority schools 

and later removed from priority school status. After identifying a qualifying school, 

permission to conduct the study was requested from the school district superintendent 

and school principal before participant recruitment procedures began. 

The selected timeframe captured the period in which the school implemented 

turnaround practices associated with the Alabama School Turnaround Principles and 

demonstrated measurable improvement, including an increase in school performance 

indicators and eventual removal from the priority school list. Participants who served 

during this timeframe were able to provide firsthand insight into the organizational 

changes, instructional improvements, leadership practices, and school culture shifts that 

occurred throughout the turnaround process. 

After receiving approval from the Auburn University Institutional Review Board 

(IRB; Appendix A), participant recruitment procedures began. Participants were 

selected using purposive sampling because they had direct experience and involvement 
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in the turnaround process within the selected Alabama Priority School context 

(Josselson, 2013; Schwandt, 2007). Purposive sampling was appropriate because the 

study required participants who could provide meaningful insight into the assistant 

principal’s roles and responsibilities during the turnaround process. Participants in the 

study included one principal, one assistant principal, and four teachers who experienced 

the turnaround process within the selected priority school.  

Participants were selected based on their direct involvement with the school 

during the period in which the school was identified as a priority school and later 

demonstrated sufficient improvement to exit priority status. Teachers selected for 

participation were employed at the school throughout the turnaround period and were 

chosen because they were able to provide classroom-level perspectives regarding the 

assistant principal’s roles and responsibilities associated with school improvement 

efforts. The study focused on participants who experienced the school’s improvement 

efforts and could describe perceptions of the assistant principal’s leadership roles and 

responsibilities during the turnaround process.  

Additional descriptive information related to the school setting and participant 

characteristics was collected to provide contextual understanding of the turnaround 

school environment. Participant information included years of experience in education, 

years employed at the turnaround school, degree background, and instructional 

assignments for teacher participants. School information included student 

demographics, school size, staffing structure, and Title I status. 

Table 1  

Study Participants and Roles in the Turnaround Process 
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Participant Role Experience/Qualification 

Principal School Leader 
Experienced administrator 
involved in turnaround 
initiatives 

Assistant Principal School Administrator 
Assisted with 
implementation of 
turnaround strategies 

Teacher A Secondary Teacher 
Veteran teacher involved 
in instructional 
improvement efforts 

Teacher B Classroom Teacher 
Participated in school 
improvement initiatives 
during turnaround 

Teacher C Core Academic Teacher 
Experienced teacher 
involved in data-driven 
instruction 

Teacher D Instructional Support 
Teacher 

Participated in instructional 
interventions and student 
support services during the 
turnaround process 

Note. Participant names and the school’s name are pseudonyms used to protect 

confidentiality. 

Data Collection and Analysis 

Documents 

Publicly available school accountability data obtained from the Alabama State 

Department of Education (ALSDE) website were reviewed to provide contextual 

information related to the school turnaround process. These data included school report 

card information used to confirm changes in school performance during the turnaround 

period. Yin (2014) noted that documentation may provide valuable contextual 

information that supports interpretation of findings within case study research. 

Documentation evidence offers several strengths, including stability, repeated 

review opportunities, specificity, and broad coverage across time and settings (Yin, 

2009). However, limitations of documentation include potential selectivity, author bias, 
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and incomplete accessibility of records (Yin, 2014). In this study, ALSDE accountability 

data were used to provide contextual support for participants’ perceptions regarding the 

assistant principal’s roles and responsibilities during the turnaround process. 

Document Collection. Publicly available accountability data were collected from 

the Alabama State Department of Education (ALSDE) website to provide contextual 

information related to the turnaround process. These data included school report cards 

and accountability information used to examine changes in school performance during 

the turnaround period. 

Alabama State Department of Education report cards and accountability data 

were reviewed to confirm the school’s identification as a priority school and its 

subsequent removal from priority school status following documented improvement in 

accountability indicators. These data were used to provide contextual support regarding 

the school’s turnaround status during the period examined in the study.  

Document Analysis. Alabama State Department of Education report card data 

and accountability indicators were reviewed to provide contextual evidence of school 

improvement and to confirm the school’s removal from priority school status. A matrix 

was developed to organize interview data according to the Alabama School Turnaround 

Principles, including School Leadership; School Climate and Culture; Effective 

Instruction; Curriculum, Assessment, and Intervention System; Effective Staffing 

Practices; Enabling Effective Use of Data; Effective Use of Time; and Effective Family 

and Community Engagement. 

The matrix was used to organize interview responses according to recurring 

themes and turnaround-related categories associated with the conceptual framework. 
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Data analysis focused on identifying patterns within participant perceptions related to 

the assistant principal’s roles and responsibilities during the turnaround process. School 

report card data and accountability indicators were reviewed to provide contextual 

evidence of school improvement during and following the turnaround period. 

Interview data served as the primary source for thematic analysis. Alabama State 

Department of Education accountability data were reviewed to provide contextual 

support regarding the school’s identification as a priority school and its subsequent 

removal from priority school status during the turnaround period. 

Semi-Structured Interviews  

For this exploratory case study, I used semi-structured interviewing because it 

“focuses directly on case study topics” and “provides explanations as well as personal 

views” (Yin, 2014, p. 106). Using semi structured interviewing will help me explore how 

assistant principals help turn around low-performing schools. The interviews will be 

conducted with a principal, an assistant principal, and teachers in one of Central 

Alabama’s turnaround schools. 

Interview Process. After receiving permission to conduct the study, I contacted 

the superintendent, principal, assistant principal, and teachers at the turnaround school 

selected through purposive sampling to solicit participation in the study. Phone calls and 

emails were used to communicate with potential participants and explain the purpose of 

the study, interview procedures, and participant expectations. Participants were 

informed about the interview process, estimated interview length, and procedures used 

to maintain confidentiality. 
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All participants were provided with an informed consent form prior to participation 

in the study. After consent was obtained, interviews were scheduled through follow-up 

emails and/or phone calls at dates and times convenient for the participants. 

I conducted individual interviews through Zoom with the principal, assistant 

principal, and each teacher participant. Interviews were conducted using Zoom because 

the platform allowed participants to select a private and convenient location while 

supporting secure recording procedures consistent with IRB approval. Participants were 

selected using purposive sampling based on their direct involvement in the turnaround 

process during the period when the school was identified as a priority school and later 

removed from priority status. 

Participants were asked questions from the respective interview protocol 

instruments developed for the assistant principal (Appendix C), principal (Appendix D), 

and teachers (Appendix E). Open-ended follow-up questions were used when needed 

to clarify or elaborate on participants’ responses during the in-depth interviews. The 

number of interview questions included in each protocol was designed to allow 

participants sufficient opportunity to describe their perceptions and experiences related 

to the assistant principal’s roles and responsibilities during the turnaround process while 

maintaining interviews of manageable length. Questions were aligned with the Alabama 

School Turnaround Principles and developed to collect detailed responses related to the 

study’s research questions. 

The interview protocol included a limited number of open-ended questions 

designed to align with the study’s research questions and the Alabama School 

Turnaround Principles conceptual framework. The number of questions was 
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intentionally selected to allow participants to provide rich, detailed responses while 

minimizing participant fatigue and maintaining focus during the interview process. 

Additional probing questions were used as needed to obtain clarification and deeper 

understanding of participants’ experiences and perceptions regarding the assistant 

principal’s roles and responsibilities in the turnaround process. 

I recorded interviews via Zoom and transcribed the data for analysis purposes. 

All transcripts, recordings, consent documentation, and related study materials were 

securely stored in Auburn University’s AU Box, a password-protected and encrypted 

cloud storage system. Only my dissertation chair and I had access to the data. Audio 

recordings were permanently deleted following transcription verification. Transcripts and 

study data will be maintained for a minimum of three years following completion of the 

study in accordance with Auburn University Institutional Review Board (IRB) guidelines. 

Confidentiality was maintained through the use of pseudonyms for participants, 

the school, and the community. Identifying information was removed from transcripts 

and research records to protect participants’ identities. The school was identified as the 

turnaround school; the principal and assistant principal will be identified by title as the 

principal and the assistant principal. The four teachers identified as Teacher A, Teacher 

B, Teacher C, and Teacher D.  Each recorded interview was expected to last 

approximately 1 hour; however, participants were allowed additional time when needed 

to elaborate on their responses. 

Interview Transcript Analysis. I reviewed the interview transcripts generated 

through Zoom multiple times and developed analytic memos by recording marginal 

notes related to observations identified during the coding process (Saldaña, 2016). 
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According to Saldaña (2013), “a code is a researcher-generated construct that 

symbolizes and thus attributes interpreted meaning to each individual datum for later 

purposes of pattern detection, categorization, theory building, and other analytic 

processes” (p. 4). A variety of coding methods were used to analyze the data. 

First, the transcribed interview data were analyzed using eclectic coding in which 

words or phrases were assigned to lines or sections of the transcripts (Saldaña, 2016). 

In addition to analytic memos, notes related to participant emotions and processes were 

recorded during coding, and in vivo coding was used to capture participants’ exact 

words and phrases from the interview transcripts (Saldaña, 2016). Single codes were 

applied to units of data through holistic coding and were later examined to identify 

similarities and establish recurring themes. 

Credibility and Trustworthiness 

Credibility and trustworthiness were established through several qualitative 

research strategies. Member checking was conducted by providing individual interview 

transcripts to participants following transcription and preliminary review of the data. 

Participants were given the opportunity to review their transcripts, clarify responses, add 

additional information, and verify the accuracy of the interview content. Member 

checking helped support credibility by ensuring that participants’ perspectives and 

experiences were accurately represented within the study.  

Trustworthiness was further strengthened through triangulation of multiple 

participant perspectives, including interview data collected from the assistant principal, 

principal, and teacher participants. Triangulation involved comparing and synthesizing 

participants’ perceptions to identify recurring patterns and themes related to the 
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assistant principal’s roles and responsibilities during the turnaround process. Alabama 

State Department of Education accountability data were also reviewed to provide 

contextual support regarding the school’s improvement status during the turnaround 

period. Yin (2014) stated that case study findings are more convincing when supported 

through multiple sources of evidence. 

Credibility was also strengthened through the use of analytic memos, consistent 

interview procedures, framework-guided coding, and the inclusion of multiple participant 

perspectives related to the turnaround process. These strategies supported careful 

interpretation of the data and helped strengthen the overall trustworthiness of the 

findings.  

Limitations 

Several limitations were associated with this qualitative exploratory case study. 

One limitation was the possibility that participants may not have fully expressed their 

authentic perceptions or experiences during the interview process. Although participants 

were assured confidentiality, responses may still have been influenced by personal 

concerns, professional relationships, memory recall, or outside influences associated 

with the turnaround experience. 

Another limitation was that some participants may not have recalled all events 

associated with the turnaround process or may have chosen not to answer certain 

interview questions fully. Because the study relied primarily on participants’ perceptions 

and experiences, responses were subject to individual interpretation and recollection. 

Additional limitations were associated with the exploratory case study design 

itself. Findings from this study were based on one priority school within a specific 
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Alabama context and therefore were not intended to be generalized to all assistant 

principals or all turnaround school settings. Case study research also presents 

challenges related to maintaining confidentiality while providing sufficient contextual 

detail to support understanding of the phenomenon being studied (Queirós et al., 2017). 

I also recognized that prior professional experiences as an assistant principal 

and principal could influence interpretation of the data. Strategies such as member 

checking, triangulation, analytic memos, and consistent interview procedures were used 

to help reduce the potential influence of researcher bias and strengthen the credibility of 

the findings.   
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Chapter 4: Findings 

This chapter presents the findings from this exploratory case study examining the 

perceptions of one principal, one assistant principal, and four teachers who experienced 

the turnaround process at a designated Alabama Priority School. The purpose of this 

study was to explore the roles and responsibilities of an assistant principal who 

contributed to school improvement efforts during the turnaround process and supported 

the school’s removal from priority school status. 

Through analysis of interview data and supporting documents, recurring themes 

and patterns emerged across participant responses. The Alabama School Turnaround 

Principles served as the conceptual framework and analytic lens guiding organization 

and interpretation of the findings. The findings presented in this chapter describe 

participants’ perceptions of the assistant principal’s roles and responsibilities associated 

with school leadership, school climate and culture, effective instruction, curriculum, 

assessment and intervention systems, effective staffing practices, enabling effective use 

of data, effective use of time, and effective family and community engagement during 

the turnaround process. 

 Findings presented in this chapter were organized using the Alabama School 

Turnaround Principles as the conceptual framework guiding the study. Participant 

responses were analyzed and grouped according to recurring themes aligned with the 

eight turnaround principles, including School Leadership; School Climate and Culture; 

Effective Instruction; Curriculum, Assessment, and Intervention System; Effective 

Staffing Practices; Enabling the Effective Use of Data; Effective Use of Time; and 

Effective Family and Community Engagement. Each principle begins with an 
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introductory overview followed by sections summarizing evidence related to participants’ 

perceptions of the assistant principal’s roles and responsibilities during the turnaround 

process. Supporting participant evidence, including interview excerpts, is presented to 

illustrate recurring perceptions identified across interviews. 

 Following presentation of findings aligned with each turnaround principle, the 

chapter concludes with a cross-participant findings summary to synthesize recurring 

themes identified across participant groups. A summary of findings organized by the 

study’s research questions is then presented to demonstrate how participant responses 

addressed each research question guiding the study. The chapter concludes with a 

summary highlighting key findings related to participants’ perceptions of the assistant 

principal’s roles and responsibilities during the turnaround process. 

Participants 

Each participant in this study experienced the turnaround process at the study 

site and was employed at the school while it was identified as a priority school and 

during the period in which it was subsequently removed from priority status. Participants 

included one principal, one assistant principal, and four veteran teachers who served at 

the school throughout the turnaround process and were able to provide insight into the 

assistant principal’s roles and responsibilities during the school improvement efforts 

associated with turnaround. All participants were employed at the school for the 

duration of the turnaround period examined in this study. 

The principal, identified by the pseudonym Principal, had served as the school’s 

principal for 4 years at the time of the study. Prior to this position, he served as an 

assistant principal at another high school for five years. His leadership experience 
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provided insight into the administrative structures, leadership responsibilities, and 

decision-making processes associated with the turnaround effort. 

The assistant principal, identified by the pseudonym Assistant Principal, served 

in this role at the study site for five years. Prior to becoming an assistant principal, she 

worked at the same school as a mathematics teacher and as an instructional coach for 

four years. Her experiences across instructional and leadership roles provided direct 

insight into the assistant principal’s responsibilities during the turnaround process. 

Four teachers, identified by the pseudonyms Teacher A, Teacher B, Teacher C, 

and Teacher D, also participated in the study. Each teacher had more than five years of 

teaching experience at the study site and remained employed at the school throughout 

the turnaround period. Their experiences provided classroom-level perspectives 

regarding the assistant principal’s leadership roles and responsibilities associated with 

the school turnaround process. 

Multiple data sources were used to support this exploratory case study, including 

semi-structured interviews and archival records reviewed to confirm the school’s 

turnaround context and priority school status. Table 2 summarizes the sources of data 

used in this study. 

Table 2  

Summary of Data Used in this Study 

Data Source Participants / Documents Purpose in Study 
   
Principal Interview Principal Provided an administrative 

leadership perspective 
regarding the assistant 
principal’s roles and 
responsibilities during the 
turnaround process 
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Assistant Principal 
Interview 

Assistant Principal Provided direct insight into 
the assistant principal’s 
leadership practices, 
coordination of school 
improvement efforts, and 
responsibilities associated 
with the turnaround 
process 

Teacher Interviews Teacher A, Teacher B, 
Teacher C, Teacher D 

Provided classroom-level 
perspectives regarding the 
assistant principal’s 
leadership roles and 
responsibilities associated 
with school improvement 
efforts during the 
turnaround process 

Alabama State Department 
of Education School 
Report Cards 

ALSDE website (2022–
2023; 2023–2024) 

Provided contextual 
evidence of improvement 
in accountability indicators 
associated with the 
turnaround period 

Alabama Priority School 
Lists 

ALSDE website (2022–
2023; 2023–2024) 

Verified the school’s 
identification as a priority 
school and subsequent 
removal from priority status 

 

Principle 1: School Leadership 

Findings related to Principle 1: School Leadership described participants’ 

perceptions of the assistant principal’s leadership role during the turnaround process at 

the study site. Participants reported that the assistant principal maintained a visible 

presence throughout the school, supported communication between teachers and 

administration, and assisted with coordinating improvement strategies aligned with 

school turnaround goals. Across interviews, participants described leadership practices 

that reflected support for instructional expectations, accessibility to teachers and 

students, and collaboration with school leadership during the improvement effort. These 
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findings highlight participants’ perceptions of the assistant principal’s leadership 

responsibilities during implementation of turnaround strategies. 

Evidence Summary  

Participants consistently described the assistant principal as serving in a visible 

and supportive leadership role during the turnaround process. Across interviews, 

participants reported that the assistant principal maintained regular communication with 

teachers, monitored classroom instruction through informal walkthroughs, and 

supported school improvement efforts associated with the turnaround process. 

Teachers described the assistant principal as approachable and accessible, often 

serving as a liaison between teachers and the principal during the turnaround effort. 

Participants also reported that the assistant principal maintained a consistent presence 

across classrooms and hallways, which supported teacher engagement and helped 

reinforce expectations for teaching and learning during the improvement process. These 

leadership practices were described as contributing to coordination of instructional 

efforts and supporting school improvement efforts during the turnaround process. 

Evidence of Roles 

Participants described the assistant principal as serving in several leadership 

roles during the turnaround process. Across interviews, participants reported that the 

assistant principal maintained a visible leadership presence throughout the school and 

supported communication between teachers and school administration during school 

improvement efforts. Participants also described the assistant principal as serving as a 

liaison between teachers and the principal and as an instructional support leader who 

remained accessible to teachers throughout the turnaround effort. In addition, 
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participants reported that the assistant principal supported collaboration among 

teachers and helped coordinate implementation of expectations related to teaching and 

learning during the school improvement process. These leadership roles reflected 

participants’ perceptions of the assistant principal’s involvement in supporting school 

improvement efforts during the turnaround process at the study site. 

Evidence of Responsibilities 

Participants described several responsibilities carried out by the assistant 

principal that supported leadership responsibilities during the turnaround process during 

the turnaround process. Participants reported that the assistant principal conducted 

informal classroom walkthroughs to monitor instruction and maintain visibility across the 

school. Teachers described the assistant principal as regularly checking in with 

teachers to provide support and maintain communication regarding instructional 

expectations and improvement efforts. Participants also reported that the assistant 

principal served as a liaison between teachers and the principal, helping to 

communicate concerns and expectations related to the turnaround process. In addition, 

participants described the assistant principal as maintaining accessibility to teachers 

and students throughout the school day and supporting coordination of school 

improvement effort aligned with the school’s turnaround goals. These responsibilities 

reflected participants’ perceptions of the assistant principal’s active involvement in 

supporting instructional leadership practices during implementation of the turnaround 

effort. 
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Supporting Participant Evidence 

Participants described the assistant principal as maintaining strong relationships 

with teachers and supporting communication throughout the turnaround process. The 

principal emphasized the importance of relationship-building as part of the assistant 

principal’s leadership role during the improvement effort, stating: “Building those 

relationships and having that, there is, this is first and foremost, and she did a fantastic 

job doing that” (Principal, Transcript lines 29–38). Participants also described the 

assistant principal as maintaining a visible instructional presence across classrooms 

during the turnaround process. The assistant principal explained that she regularly 

spent time working with teachers in instructional settings, noting: “I spent a lot of time 

with our teachers in their classrooms, and I was an instructional coach here” (Assistant 

Principal, Transcript lines 48–51). Teachers similarly described the assistant principal 

as maintaining consistent visibility and accessibility across classrooms. One teacher 

explained: “She came to my classroom at least twice a week just to check in and see 

how things were going” (Teacher D, Transcript lines 23–25). Another teacher described 

the assistant principal as taking a leadership role in coordinating meetings related to 

improvement efforts during the turnaround process: “She basically was the one who 

conducted all of the meetings” (Teacher A, Transcript lines 4–24). Together, these 

descriptions reflected participants’ perceptions of the assistant principal’s leadership 

presence, accessibility, and coordination of improvement efforts during implementation 

of turnaround strategies. 

Overall, participants consistently described the assistant principal as serving in a 

visible and supportive leadership role during the school turnaround process. Across 
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interviews, participants emphasized the assistant principal’s accessibility to teachers, 

coordination of meetings related to improvement efforts, and instructional presence 

within classrooms. Participants also highlighted the assistant principal’s role in 

maintaining communication between teachers and school leadership while supporting 

instructional expectations associated with school improvement efforts during the 

turnaround process. These findings suggested that the assistant principal contributed to 

the school’s turnaround efforts through relational leadership, instructional support, and 

organizational coordination. The following section presents participants’ perceptions of 

the assistant principal’s role in supporting improvements in school climate and culture 

during the turnaround process. 

Principle 2: School Climate and Culture 

 Participants also described the assistant principal’s role in supporting school 

climate and culture during the turnaround process. Across interviews, participants 

emphasized the assistant principal’s visibility throughout the school, encouragement of 

teachers and students, and support for maintaining a positive learning environment 

during the school improvement effort. Participants further described how the assistant 

principal contributed to establishing expectations for teaching and learning while 

supporting collaboration, communication, and staff morale throughout the turnaround 

process. These findings reflected participants’ perceptions of the assistant principal’s 

influence on strengthening relationships, promoting a positive school environment, and 

supporting school climate and culture within the turnaround school context. 
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Evidence Summary 

Participants described the assistant principal as playing an important role in 

supporting school climate and culture during the turnaround process. Across interviews, 

participants emphasized the assistant principal’s efforts to encourage teacher 

collaboration, promote positive relationships among staff and students, and strengthen 

teacher buy-in toward school improvement efforts. Participants also described how the 

assistant principal maintained a visible presence throughout the school while reinforcing 

expectations for teaching and learning during the turnaround period. 

One teacher explained that the assistant principal’s leadership helped strengthen 

teacher commitment to the school improvement effort, stating: “She, her job, was more 

getting the teachers to buy in” (Teacher C, Transcript lines 42–60). These descriptions 

reflected participants’ perceptions that the assistant principal contributed to 

strengthening morale, collaboration, and shared commitment to improvement goals 

within the turnaround school context. 

Evidence of Roles 

Participants described the assistant principal as serving in several roles that 

supported school climate and culture during the turnaround process. Across interviews, 

participants reported that the assistant principal maintained a visible presence 

throughout the school and encouraged positive relationships among teachers and 

students during the school improvement effort. Participants also described the assistant 

principal as an encourager who supported teacher morale and reinforced expectations 

for teaching and learning while allowing teachers flexibility in instructional approaches. 
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In addition, participants explained that the assistant principal promoted 

collaboration among teachers and supported staff commitment to shared school 

improvement goals throughout the turnaround period. These roles reflected participants’ 

perceptions of the assistant principal’s influence on strengthening the learning 

environment, supporting positive relationships, and fostering a positive school culture 

within the turnaround school context. 

Evidence of Responsibilities 

Participants described several responsibilities performed by the assistant 

principal that supported school climate and culture during the turnaround process. 

Across interviews, participants reported that the assistant principal maintained a 

consistent presence throughout classrooms and hallways while encouraging teachers 

and students during the school improvement effort. Participants also described how the 

assistant principal supported innovative instructional practices by allowing teachers 

flexibility in instructional delivery while reinforcing expectations for active teaching and 

learning within classrooms. 

In addition, participants explained that the assistant principal communicated 

expectations clearly and supported teacher collaboration throughout the turnaround 

period. These responsibilities reflected participants’ perceptions that the assistant 

principal contributed to maintaining a positive learning environment, strengthening staff 

commitment, and supporting collaboration within the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as supporting school climate and 

culture by encouraging teachers and reinforcing shared commitment to school 
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improvement goals during the turnaround process. One teacher explained that the 

assistant principal played an important role in strengthening teacher buy-in toward the 

school improvement effort: “She, her job, was more getting the teachers to buy in” 

(Teacher C, Transcript lines 42–60). Participants also described the assistant principal 

as maintaining a visible and encouraging presence throughout the school while 

supporting teachers and reinforcing instructional expectations. One teacher explained 

that the assistant principal consistently promoted a positive environment for both 

teachers and students during the turnaround period: “Our assistant principal was kind of 

charged with and did an excellent job of keeping things upbeat and very positive” 

(Teacher D, Transcript lines 5–16). 

Teachers further described how the assistant principal reinforced expectations 

for teaching and learning while allowing flexibility in instructional approaches that 

supported a positive learning climate. One teacher explained: “She always was very 

clear that the expectation was that teaching and learning was taking place… however, 

we saw fit” (Teacher D, Transcript lines 44–45). These descriptions reflected 

participants’ perceptions that the assistant principal contributed to strengthening morale, 

encouraging instructional innovation, and supporting a positive learning environment 

within the turnaround school context. 

Participants consistently described the assistant principal as contributing to 

improvements in school climate and culture during the turnaround process through 

encouragement, visibility, and support for teachers and students. Across interviews, 

participants emphasized the assistant principal’s role in strengthening teacher morale, 

reinforcing expectations for teaching and learning, and promoting collaboration among 
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staff throughout the school improvement effort. Participants also described how the 

assistant principal supported teacher buy-in and maintained a positive presence 

throughout the school environment during the turnaround period. These findings 

suggested that participants perceived the assistant principal as contributing to a positive 

learning environment and supporting staff commitment to school improvement goals 

within the turnaround school context. 

The following section presents participants’ perceptions of the assistant 

principal’s role in supporting effective instruction during the turnaround process. 

Principle 3: Effective Instruction 

Participants described the assistant principal’s role in supporting effective 

instruction during the turnaround process. Across interviews, participants emphasized 

the assistant principal’s involvement in coordinating instructional support, maintaining 

communication with teachers regarding instructional expectations, and supporting 

practices intended to improve student learning and performance. Participants further 

described how the assistant principal encouraged instructional collaboration and helped 

facilitate resources and structures that strengthened teaching practices throughout the 

turnaround period. These findings reflected participants’ perceptions of the assistant 

principal’s influence in supporting effective instruction and strengthening instructional 

practices within the turnaround school context. 

Evidence Summary 

Participants described the assistant principal as playing an important role in 

supporting effective instruction during the turnaround process. Across interviews, 

participants emphasized the assistant principal’s involvement in coordinating 
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instructional supports and facilitating communication related to expectations for teaching 

and learning. Participants also described how the assistant principal supported 

department-level collaboration and helped organize instructional resources designed to 

strengthen student performance during implementation of improvement strategies. In 

addition, participants explained that the assistant principal assisted with coordinating 

outside instructional supports and maintaining communication with district-level 

personnel related to instructional initiatives. These descriptions reflected participants’ 

perceptions that the assistant principal contributed to strengthening instructional 

practices during implementation of turnaround strategies. 

Evidence of Roles 

Participants described the assistant principal as serving in several roles that 

supported effective instruction during the turnaround process. Across interviews, 

participants reported that the assistant principal coordinated instructional support and 

served as a point of communication between school leadership, teachers, and district-

level personnel throughout the school improvement effort. Participants also described 

the assistant principal as facilitating instructional collaboration and supporting academic 

programs intended to improve student performance. In addition, participants explained 

that the assistant principal helped connect teachers with external instructional supports 

and resources associated with school improvement goals. These roles reflected 

participants’ perceptions of the assistant principal’s involvement in strengthening 

instructional practices within the turnaround school context. 

One teacher described the assistant principal’s role in coordinating instructional 

supports related to student performance initiatives, explaining: “She worked primarily 
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with the assistant superintendent as far as getting the outside programs to come in and 

do the ACT test prep” (Teacher C, Transcript lines 119–120).  

Evidence of Responsibilities 

Participants described several responsibilities performed by the assistant 

principal that supported effective instruction during the turnaround process. Across 

interviews, participants reported that the assistant principal coordinated instructional 

supports intended to improve student performance and assisted with academic 

programs associated with school improvement goals. Participants also described how 

the assistant principal supported department-level collaboration and maintained 

communication with district personnel regarding instructional initiatives during the 

turnaround period. 

In addition, participants explained that the assistant principal helped organize 

instructional materials and assisted teachers with preparation of resources used to 

support student learning throughout the school improvement effort. These 

responsibilities reflected participants’ perceptions that the assistant principal contributed 

to strengthening instructional practices through coordination of instructional support and 

facilitation of resources within the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as supporting effective instruction 

by coordinating instructional programs and assisting teachers with resources intended 

to improve student performance during the turnaround process. One teacher explained 

that the assistant principal worked closely with district personnel to coordinate outside 

instructional supports associated with school improvement goals: “She worked primarily 
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with the assistant superintendent as far as getting the outside programs to come in and 

do the ACT test prep” (Teacher C, Transcript lines 119–120). 

Participants also described how the assistant principal assisted teachers with 

preparation of instructional materials used to support student learning throughout the 

turnaround period. One teacher explained: “She’s the one who found them. She’s the 

one who got the materials together and got them ready for me” (Teacher C, Transcript 

lines 174–175). Teachers further described the assistant principal as supporting 

schoolwide instructional initiatives by assisting with coordination of assessment 

preparation activities. One teacher explained: “She’s the one who handles the copies of 

the old tests and runs the answer documents through the scantrons” (Teacher C, 

Transcript lines 174–175). 

Participants also described how the assistant principal supported effective 

instruction through regular department-level collaboration that strengthened 

communication among teachers during the turnaround process. One teacher explained: 

“We would have department meetings right on a regular basis, so that the lines of 

communication were very clear and always open” (Teacher D, Transcript lines 51–52). 

These descriptions reflected participants’ perceptions that the assistant principal 

contributed to strengthening instructional practices through coordination of instructional 

programs, preparation of instructional resources, and facilitation of collaborative 

communication structures within the turnaround school context. 

Participants consistently described the assistant principal as supporting effective 

instruction during the turnaround process through coordination of instructional supports, 

facilitation of communication among teachers, and assistance with preparation of 
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instructional resources associated with school improvement goals. Across interviews, 

participants emphasized the assistant principal’s role in organizing instructional 

initiatives such as ACT preparation activities, supporting department-level collaboration, 

and assisting teachers with materials used to strengthen student performance. 

Participants also described how the assistant principal worked with district personnel to 

coordinate instructional programs that supported teaching and learning throughout the 

turnaround period. These findings suggested that participants perceived the assistant 

principal as contributing to strengthened instructional practices through coordination of 

resources, collaboration structures, and communication processes within the turnaround 

school context. 

The following section presents participants’ perceptions of the assistant 

principal’s role in supporting curriculum, assessment, and intervention systems during 

the turnaround process. 

Principle 4: Curriculum, Assessment, and Intervention System 

Participants also described the assistant principal’s role in supporting the 

curriculum, assessment, and intervention system during the turnaround process. Across 

interviews, participants emphasized the assistant principal’s involvement in analyzing 

student performance data, supporting implementation of assessment strategies, and 

assisting with instructional planning aligned with improvement goals. Participants further 

described how the assistant principal helped identify areas of student need and 

supported the development of targeted strategies designed to improve student 

outcomes. These findings reflected participants’ perceptions of the assistant principal’s 
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role in strengthening curriculum, assessment, and intervention practices as part of the 

school improvement process. 

Evidence Summary 

Participants described the assistant principal as playing an important role in 

supporting curriculum, assessment, and intervention systems during the turnaround 

process. Across interviews, participants emphasized the assistant principal’s use of 

student performance data to guide instructional decisions and support targeted 

interventions associated with school improvement goals. Participants also described 

how the assistant principal assisted teachers in identifying students who were close to 

meeting performance benchmarks and supported strategies intended to improve 

student outcomes. 

One teacher explained how the assistant principal used data to guide targeted 

instructional decisions: “And so she was the one that balanced the data. And who is, 

you know, who is borderline? Who can we get to jump 2 points to get them to this next 

benchmark” (Teacher C, Transcript lines 154–158). These descriptions reflected 

participants’ perceptions that the assistant principal contributed to strengthening 

curriculum, assessment, and intervention practices through data-informed decision-

making and targeted instructional support within the turnaround school context. 

Evidence of Roles 

Participants described the assistant principal as serving in several roles that 

supported curriculum, assessment, and intervention systems during the turnaround 

process. Across interviews, participants reported that the assistant principal supported 

the use of student performance data to guide instructional planning and identify 
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students in need of targeted interventions throughout the school improvement effort. 

Participants also described the assistant principal as serving as a resource for teachers 

when analyzing assessment results and planning instructional strategies aligned with 

curriculum expectations. 

In addition, participants explained that the assistant principal helped coordinate 

assessment-related initiatives and supported efforts to align instructional practices with 

student performance goals during the turnaround period. These roles reflected 

participants’ perceptions of the assistant principal’s involvement in strengthening 

curriculum, assessment, and intervention practices within the turnaround school 

context. 

Evidence of Responsibilities 

Participants described several responsibilities performed by the assistant 

principal that supported curriculum, assessment, and intervention systems during the 

turnaround process. Across interviews, participants reported that the assistant principal 

analyzed student performance data to identify students who were approaching 

performance benchmarks and supported development of targeted strategies intended to 

improve student outcomes. Participants also described how the assistant principal 

assisted teachers with preparation of assessment-related instructional materials and 

supported mock ACT and Pre-ACT activities associated with school improvement goals. 

In addition, participants explained that the assistant principal coordinated 

assessment preparation processes and supported instructional planning decisions 

based on student performance data throughout the turnaround period. These 

responsibilities reflected participants’ perceptions that the assistant principal contributed 
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to strengthening curriculum, assessment, and intervention practices through data-

informed instructional planning and coordination of assessment-related supports within 

the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as supporting curriculum, 

assessment, and intervention systems through analysis of student performance data 

and coordination of assessment preparation activities associated with school 

improvement goals. One teacher explained how the assistant principal analyzed student 

performance data to identify students who were approaching performance benchmarks 

and supported targeted instructional strategies intended to improve student outcomes: 

“And so, she was the one that balanced the data. And who is, you know, who is 

borderline? Who can we get to jump 2 points to get them to this next benchmark” 

(Teacher C, Transcript lines 154–158). 

Participants also described how the assistant principal supported development of 

assessment structures intended to strengthen instructional alignment across courses. 

The assistant principal explained: “We’ve had some conversations about going through 

and doing common benchmark assessments in each course” (Assistant Principal, 

Transcript lines 120–126). 

Participants further described how the assistant principal assisted teachers with 

preparation of assessment-related instructional materials used to support student 

learning during the turnaround process. One teacher explained: “She’s the one who 

found them. She’s the one who got the materials together and got them ready for me” 

(Teacher C, Transcript lines 174–175). Teachers also described how the assistant 
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principal supported mock ACT and Pre-ACT preparation activities by coordinating 

assessment logistics and instructional resources associated with school improvement 

efforts: “She’s the one who handles the copies of the old tests and runs the answer 

documents through the scantrons” (Teacher C, Transcript lines 174–175). 

These descriptions reflected participants’ perceptions that the assistant principal 

contributed to strengthening curriculum, assessment, and intervention practices through 

benchmark planning, data analysis, preparation of assessment materials, and 

coordination of instructional supports within the turnaround school context. 

Participants consistently described the assistant principal as supporting 

curriculum, assessment, and intervention systems during the turnaround process 

through analysis of student performance data, coordination of assessment preparation 

activities, and facilitation of benchmark-aligned instructional strategies. Across 

interviews, participants emphasized the assistant principal’s role in identifying students 

who were approaching performance benchmarks and supporting targeted instructional 

efforts intended to improve student outcomes. Participants also described how the 

assistant principal assisted with development of common assessment practices and 

preparation of instructional materials associated with school improvement goals. These 

findings suggested that participants perceived the assistant principal as contributing to 

strengthened curriculum alignment and assessment-based instructional planning within 

the turnaround school context. 

The following section presents participants’ perceptions of the assistant 

principal’s role in supporting effective staffing practices during the turnaround process. 
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Principle 5: Effective Staffing Practices 

Participants also described their perceptions of the assistant principal’s role in 

supporting effective staffing practices during the turnaround process. Across interviews, 

participants reflected on the assistant principal’s involvement in staffing-related 

responsibilities such as recruitment, teacher support, retention, and professional 

development throughout the school improvement effort. While some participants 

described limited direct involvement of the assistant principal in staffing processes, 

these perceptions provided important insight into the scope of the assistant principal’s 

responsibilities associated with staffing practices during the turnaround period. 

Participants generally perceived that primary responsibility for staffing decisions 

remained with the principal and district leadership. Although the assistant principal had 

limited staffing authority, participants described her participation in interview panel 

processes as part of collaborative administrative practice and leadership development 

opportunities. 

These findings reflected participants’ perspectives regarding the assistant 

principal’s role in supporting staffing practices within the turnaround school context. 

Evidence Summary 

Participants described their perceptions of the assistant principal’s role in 

supporting effective staffing practices during the turnaround process. Across interviews, 

participants reflected on the assistant principal’s involvement in selected staffing-related 

responsibilities such as participation in interview processes and exposure to leadership 

decision-making opportunities as part of professional growth and administrative 

development. However, participants generally reported that the assistant principal had 
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limited direct responsibility for recruitment, hiring decisions, or staffing assignments 

throughout the school improvement effort. 

One teacher explained: “I do not think she has had any impact on that at all” 

(Teacher C, Transcript lines 180–182). At the same time, the principal described 

including the assistant principal in interview processes as part of leadership 

development during the turnaround period: “I had her on my panel where she sat in on 

the interview, because I wanted to prepare her to be a principal, or to move on up out of 

that role” (Principal, Transcript lines 79–99). 

These descriptions reflected participants’ perceptions that, although the assistant 

principal had limited direct responsibility for staffing decisions, she participated in 

selected staffing-related activities associated with leadership development and 

collaborative administrative practice within the turnaround school context. 

Evidence of Roles 

Participants described the assistant principal as serving in a limited supporting 

role related to staffing practices during the turnaround process. Across interviews, 

participants reported that primary responsibility for staffing decisions such as 

recruitment, hiring, and retention remained with the principal and district leadership. 

However, participants also described the assistant principal as participating in selected 

staffing processes as part of leadership development and administrative collaboration 

throughout the school improvement effort. 

These descriptions reflected participants’ perceptions that the assistant 

principal’s role in staffing practices within the turnaround school context was primarily 

supportive and developmental rather than decision-making in nature. 
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Evidence of Responsibilities 

Participants described limited direct responsibilities performed by the assistant 

principal related to staffing practices during the turnaround process. Across interviews, 

participants reported that responsibilities associated with recruitment, hiring decisions, 

and staffing assignments were primarily managed by school and district leadership 

rather than by the assistant principal. However, participants also described how the 

assistant principal participated in interview panel processes as part of leadership 

development and exposure to staffing-related decision-making throughout the school 

improvement effort. 

These descriptions reflected participants’ perceptions that staffing-related 

responsibilities were not a primary component of the assistant principal’s role within the 

turnaround school context but were included as part of collaborative leadership 

preparation experiences. 

Supporting Participant Evidence 

Participants described limited involvement of the assistant principal in staffing-

related responsibilities during the turnaround process. One teacher explained: “I do not 

think she has had any impact on that at all” (Teacher C, Transcript lines 180–182). 

However, the principal described including the assistant principal in interview panel 

participation as part of leadership development during the turnaround period: “I had her 

on my panel where she sat in on the interview, because I wanted to prepare her to be a 

principal, or to move on up out of that role” (Principal, Transcript lines 79–99). 

These descriptions reflected participants’ perceptions that, although the assistant 

principal did not serve in a primary staffing leadership role, she participated in selected 
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staffing-related activities through collaborative administrative processes within the 

turnaround school context. 

Participants generally described the assistant principal as having limited direct 

responsibility for staffing practices during the turnaround process. Across interviews, 

participants emphasized that staffing-related decisions such as recruitment, hiring, and 

placement were primarily managed by the principal or district-level leadership rather 

than by the assistant principal. However, participants also described the assistant 

principal’s participation in selected staffing-related activities, such as serving on 

interview panels, as part of leadership development and collaborative administrative 

practice throughout the school improvement effort. 

These findings suggested that participants perceived the assistant principal’s role 

in staffing practices as primarily supportive and developmental rather than decision-

making in nature within the turnaround school context. 

The following section presents participants’ perceptions of the assistant 

principal’s role in enabling effective use of data during the turnaround process. 

Principle 6: Enabling the Effective Use of Data 

 Participants also described the assistant principal’s role in enabling effective use 

of data during the turnaround process. Across interviews, participants emphasized the 

assistant principal’s involvement in communicating student performance data, 

supporting analysis of assessment results, and assisting teachers and students in 

understanding how performance outcomes related to school improvement goals. 

Participants further described how the assistant principal supported the use of data to 

guide instructional planning and monitor student progress throughout the turnaround 
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period. These findings reflected participants’ perceptions of the assistant principal’s 

influence on strengthening data-informed decision-making within the turnaround school 

context. 

Evidence Summary 

Participants described the assistant principal as playing an important role in 

enabling effective use of data during the turnaround process. Across interviews, 

participants emphasized the assistant principal’s involvement in tracking student 

performance data and communicating assessment results to teachers to support 

instructional decision-making associated with school improvement goals. Participants 

also described how the assistant principal supported the use of data from mock ACT 

assessments and other performance indicators to monitor student progress throughout 

the turnaround period. 

One teacher explained how the assistant principal maintained and shared 

performance data with teachers during the school improvement effort: “She kept track of 

all that stuff in spreadsheets, and she would share whatever she needed to share with 

us as teachers, so like, she would share the results of the mock exam” (Teacher A, 

Transcript lines 228–253). 

These descriptions reflected participants’ perceptions that the assistant principal 

contributed to strengthening data-informed instructional planning through organization, 

monitoring, and communication of assessment results within the turnaround school 

context. 
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Evidence of Roles 

Participants described the assistant principal as serving in several roles that 

supported effective use of data during the turnaround process. Across interviews, 

participants reported that the assistant principal supported communication of student 

performance data to teachers and students to help monitor progress toward school 

improvement goals. Participants also described the assistant principal as serving as a 

facilitator of data-informed instructional planning by helping teachers and students 

understand assessment outcomes and identify areas needing improvement. 

In addition, participants explained that the assistant principal supported efforts to 

increase student awareness of their own performance data throughout the turnaround 

period. One teacher described how students were regularly informed of their 

performance levels and progress toward improvement goals: “I would be willing to bet 

out of my 11th graders that I taught 75 to 80% of them could tell you what their score 

was in each part of the ACT, because they knew this is what my score is, and this is 

what I gotta get it to” (Teacher C, Transcript lines 183–191). 

These descriptions reflected participants’ perceptions that the assistant principal 

served as a facilitator of data communication and progress monitoring that supported 

both teachers and students within the turnaround school context. 

Evidence of Responsibilities 

Participants described several responsibilities performed by the assistant 

principal that supported effective use of data during the turnaround process. Across 

interviews, participants reported that the assistant principal maintained systems for 

tracking student performance data and communicated assessment results with teachers 
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to support instructional planning associated with school improvement goals. Participants 

also described how the assistant principal monitored results from mock ACT 

assessments and other performance indicators and shared those results with teachers 

to guide instructional decision-making throughout the turnaround period. 

In addition, participants explained that the assistant principal supported efforts to 

increase student understanding of their own performance data by communicating 

progress toward improvement targets during the school improvement effort. These 

responsibilities reflected participants’ perceptions that the assistant principal contributed 

to strengthening data-informed decision-making through organization, communication, 

and monitoring of assessment-related information within the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as supporting effective use of data 

by organizing student performance information and communicating assessment results 

to teachers during the turnaround process. One teacher explained how the assistant 

principal maintained spreadsheets to monitor assessment outcomes and shared results 

with teachers to support instructional planning: “She kept track of all that stuff in 

spreadsheets, and she would share whatever she needed to share with us as teachers, 

so like, she would share the results of the mock exam” (Teacher A, Transcript lines 

228–253). 

Participants also described how the assistant principal supported efforts to 

increase student awareness of their own performance data during the school 

improvement effort. One teacher explained: “I would be willing to bet out of my 11th 

graders that I taught 75 to 80% of them could tell you what their score was in each part 
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of the ACT, because they knew this is what my score is, and this is what I gotta get it to” 

(Teacher C, Transcript lines 183–191). 

Teachers further described how school leadership used additional performance 

indicators such as attendance data to support instructional decision-making and school 

improvement efforts. One teacher explained that attendance monitoring strategies 

supported increased student participation and contributed to improved academic 

outcomes during the turnaround process: “We saw improvements in overall schoolwide 

attendance which translated to more teaching, more learning, which translated to 

improved test scores” (Teacher D, Transcript lines 100–101). 

These descriptions reflected participants’ perceptions that the assistant principal 

contributed to strengthening data-informed decision-making through organization, 

communication, and monitoring of assessment and attendance data within the 

turnaround school context. 

Participants consistently described the assistant principal as supporting effective 

use of data during the turnaround process through organization, communication, and 

monitoring of student performance information associated with school improvement 

goals. Across interviews, participants emphasized the assistant principal’s role in 

maintaining systems for tracking assessment results, sharing performance data with 

teachers, and supporting students’ understanding of their own progress toward 

achievement targets. Participants also described how school leadership used additional 

indicators such as attendance data to support instructional planning and monitor school 

improvement efforts throughout the turnaround period. 
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These findings suggested that participants perceived the assistant principal as 

contributing to strengthened data-informed instructional planning and progress 

monitoring within the turnaround school context. 

The following section presents participants’ perceptions of the assistant 

principal’s role in supporting effective use of time during the turnaround process. 

Principle 7: Effective Use of Time 

 Participants also described the assistant principal’s role in supporting effective 

use of time during the turnaround process. Across interviews, participants emphasized 

the assistant principal’s involvement in coordinating instructional schedules, supporting 

structures for teacher collaboration, and protecting instructional time throughout the 

school improvement effort. Participants further described how time was allocated for 

assessment preparation activities and collaboration opportunities associated with school 

improvement goals. These findings reflected participants’ perceptions of the assistant 

principal’s influence on supporting effective use of instructional and collaborative time 

within the turnaround school context. 

Evidence Summary 

Participants described the assistant principal’s role in supporting effective use of 

time during the turnaround process through coordination of instructional schedules and 

reinforcement of expectations for maximizing classroom instructional time. Across 

interviews, participants emphasized the assistant principal’s involvement in supporting 

structures that promoted consistent instructional engagement and efficient use of class 

time throughout the school improvement effort. Participants also described how the 
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scheduling of assessment preparation activities influenced the amount of instructional 

time available during the turnaround period. 

One teacher explained that participation in assessment preparation workshops 

resulted in the loss of instructional time during the school day: “So I… lost what? 12 

instructional days! Just with that” (Teacher C, Transcript lines 194–207). At the same 

time, the principal described the assistant principal’s role in reinforcing expectations for 

maximizing instructional time throughout the school day: “She played a vital role in 

making sure they were doing bell to bell” (Principal, Transcript lines 200–222). 

These descriptions reflected participants’ perceptions that the assistant principal 

contributed to supporting structures designed to protect instructional time while also 

coordinating assessment preparation activities associated with school improvement 

goals within the turnaround school context. 

Evidence of Roles 

Participants described the assistant principal as serving in several roles that 

supported effective use of time during the turnaround process. Across interviews, 

participants reported that the assistant principal reinforced expectations for maximizing 

instructional time and supported scheduling structures that promoted consistent 

engagement in classroom instruction throughout the school improvement effort. 

Participants also described the assistant principal as serving as a facilitator of teacher 

collaboration through coordination of shared planning opportunities and structured 

meeting times associated with school improvement goals. 

In addition, participants explained that the assistant principal supported 

organization of assessment preparation activities within the school schedule during the 
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turnaround period. These descriptions reflected participants’ perceptions that the 

assistant principal served as a coordinator of instructional time and collaboration 

structures within the turnaround school context. 

Evidence of Responsibilities 

Participants described several responsibilities performed by the assistant 

principal that supported effective use of time during the turnaround process. Across 

interviews, participants reported that the assistant principal reinforced expectations for 

maximizing instructional time by supporting structures that promoted consistent 

engagement in classroom instruction throughout the school day. Participants also 

described how the assistant principal helped coordinate scheduling of assessment 

preparation activities associated with school improvement goals while supporting 

opportunities for teacher collaboration through shared planning periods and structured 

meetings. 

In addition, participants explained that the assistant principal supported efforts to 

reduce unnecessary classroom interruptions and maintain instructional continuity 

throughout the school improvement effort. These responsibilities reflected participants’ 

perceptions that the assistant principal contributed to strengthening instructional 

effectiveness through coordination and protection of instructional and collaborative time 

within the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as supporting effective use of time 

by reinforcing expectations for maximizing instructional engagement during the school 

day and coordinating structures that supported collaboration and assessment 
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preparation activities associated with school improvement goals. One teacher explained 

that participation in assessment preparation workshops resulted in a loss of instructional 

time during the turnaround process: “So I… lost what? 12 instructional days! Just with 

that” (Teacher C, Transcript lines 194–207). 

At the same time, the principal described the assistant principal’s role in 

reinforcing expectations for maximizing instructional engagement throughout the school 

day: “She played a vital role in making sure they were doing bell to bell” (Principal, 

Transcript lines 200–222). Participants also described how the assistant principal 

supported protection of instructional time by limiting unnecessary classroom 

interruptions and maintaining continuity of instruction during the turnaround period. One 

teacher explained: “She limited classroom interruptions… and was very protective of our 

classroom and our instruction time” (Teacher D, Transcript lines 105–109). 

Participants further described how school leadership supported structures that 

allowed teachers opportunities to collaborate through aligned departmental planning 

schedules that strengthened communication among teachers throughout the school 

improvement effort. These descriptions reflected participants’ perceptions that the 

assistant principal contributed to strengthening instructional effectiveness through 

protection of instructional time and coordination of collaboration structures within the 

turnaround school context. 

Across participant interviews, the assistant principal was consistently described 

as playing an important role in supporting effective use of instructional time during the 

turnaround process. Participants explained that she helped protect classroom 

instructional time by limiting unnecessary interruptions, reinforcing expectations for bell-
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to-bell instruction, and supporting scheduling structures that allowed teachers 

opportunities for collaboration within departments. While some participants noted 

challenges related to concentrated ACT preparation efforts that temporarily reduced 

instructional time in some classes, these efforts were still perceived as part of broader 

school improvement efforts intended to strengthen student performance outcomes. 

Overall, participants’ responses suggested that the assistant principal contributed 

to improving instructional focus and maximizing available learning time through 

organizational coordination and reinforcement of expectations associated with the 

turnaround school context. 

Principle 8: Effective Family and Community Engagement 

The eighth Alabama School Turnaround Principle emphasizes the importance of 

effective family and community engagement among teachers, students, parents, school 

leaders, and community members in supporting school improvement efforts. 

Participants in this study described the assistant principal’s role in fostering 

communication and collaboration among members of the school community during the 

turnaround process. Their responses reflected perceptions of how the assistant 

principal supported stakeholder understanding of school improvement priorities and 

contributed to engagement efforts involving parents and community partners connected 

to student achievement initiatives. 

The following section presents participants’ perceptions of the assistant 

principal’s roles and responsibilities related to effective family and community 

engagement during the turnaround process. 



114 
 

Evidence Summary 

The eighth Alabama School Turnaround Principle emphasizes the importance of 

effective family and community engagement among teachers, students, parents, school 

leaders, and community members in supporting school improvement efforts. 

Participants in this study described the assistant principal’s role in fostering 

communication and collaboration among members of the school community during the 

turnaround process. Their responses reflected participants’ perceptions of how the 

assistant principal supported stakeholder understanding of school improvement 

priorities and contributed to engagement efforts involving parents and community 

partners connected to student achievement initiatives. 

The following section presents participants’ perceptions of the assistant 

principal’s roles and responsibilities related to effective family and community 

engagement during the turnaround process. 

Evidence of Roles 

Participants described the assistant principal as serving as a key communicator 

and relationship builder among internal stakeholders during the turnaround process. 

Teachers explained that she helped strengthen collaboration among instructional staff 

and supported efforts to build shared understanding of school improvement priorities 

related to assessment performance and student expectations. Participants also 

described the assistant principal as serving as a liaison between administrators, 

teachers, students, and community partners by helping coordinate communication 

related to school improvement efforts occurring across the school. 
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In addition, participants noted that she contributed to strengthening stakeholder 

commitment by supporting teacher involvement in improvement planning discussions 

and helping students understand the importance of assessment benchmarks connected 

to school performance goals. Collectively, these descriptions reflected participants’ 

perceptions of the assistant principal’s role in supporting engagement across multiple 

stakeholder groups within the school turnaround context. 

Evidence of Responsibilities 

Participants described several ways the assistant principal supported effective 

family and community engagement through communication and coordination of school 

improvement efforts during the turnaround process. Teachers explained that she helped 

facilitate conversations with instructional staff regarding assessment expectations and 

improvement priorities connected to ACT performance and accountability outcomes. 

Participants also reported that the assistant principal supported communication with 

students by helping increase their understanding of benchmark expectations and how 

assessment results contributed to overall school performance goals. 

In addition, participants described efforts by the assistant principal and school 

leadership to engage parents through informational meetings designed to share 

updates about progress during the turnaround period. Some participants further noted 

that the assistant principal helped coordinate partnerships with local businesses and 

community organizations that provided incentives to encourage student participation in 

assessment preparation activities. 

Collectively, these descriptions reflected participants’ perceptions that the 

assistant principal supported effective family and community engagement through 
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communication efforts, coordination of improvement-related activities, and collaboration 

with both internal and external stakeholders within the turnaround school context. 

Supporting Participant Evidence 

Participants described the assistant principal as playing an important role in 

supporting effective family and community engagement within the school community 

during the turnaround process, particularly through strengthening teacher collaboration 

and increasing student awareness of assessment expectations connected to school 

improvement goals. One teacher explained that the assistant principal helped build 

teacher commitment to school improvement efforts by encouraging instructional staff 

participation in planning conversations related to next steps following accountability 

results: “She, her job, was more getting the teachers to buy in” (Teacher C, Transcript 

lines 42–60). 

Participants also described efforts to increase student understanding of 

assessment expectations and how performance outcomes contributed to school 

improvement goals. Teachers explained that helping students understand benchmarks 

strengthened student engagement in school improvement efforts during the turnaround 

period. Participants further described how the assistant principal supported 

communication with parents through informational meetings designed to share updates 

about progress during the turnaround process: “There were a few meetings throughout 

the course of the year… parents were invited to come in and meet in the auditorium, 

and they were given updates on where we were at in the process” (Teacher D, 

Transcript lines 121–123). 
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In addition, participants reported that the assistant principal helped coordinate 

partnerships with local businesses and community organizations that supported student 

motivation through incentives connected to assessment improvement efforts: “We would 

have various restaurants in the community that would provide food… any student that 

saw their mock ACT score go up by like three points received a free gift card” (Teacher 

D, Transcript lines 123–125). However, one participant noted that communication with 

stakeholders outside of the school campus was not always fully understood within the 

broader community: “I do not think that people in the community knew a lot of what was 

going on” (Teacher C, Transcript lines 211–230). 

Together, these participant responses reflected both strengths and limitations in 

effective family and community engagement efforts during the turnaround process and 

illustrated the assistant principal’s role in supporting communication with teachers, 

students, parents, and community partners. 

Across participant interviews, the assistant principal was described as supporting 

effective family and community engagement primarily through strengthening 

communication with teachers and students and contributing to efforts that increased 

awareness of assessment expectations connected to school improvement goals. 

Participants explained that the assistant principal helped encourage teacher 

collaboration and student understanding of benchmark performance expectations 

throughout the school improvement effort. Some participants also described efforts to 

engage parents and community partners through informational meetings and incentive-

based partnerships designed to support student participation in assessment preparation 

activities. However, participants noted that communication with stakeholders outside of 
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the school campus was not always consistently understood within the broader 

community. 

Overall, participant responses suggested that the assistant principal contributed 

most strongly to effective family and community engagement within the internal school 

community, while external engagement efforts with parents and community 

stakeholders occurred to a more limited extent during the turnaround process. 

Cross-Participant Findings Summary  

Analysis of interview data across the principal, assistant principal, and four 

teacher participants revealed consistent perceptions regarding the assistant principal’s 

roles and responsibilities during the turnaround process. Participants described the 

assistant principal as serving as a central instructional leader who supported school 

improvement efforts associated with the Alabama School Turnaround Principles. Across 

interviews, participants consistently emphasized the assistant principal’s involvement in 

strengthening teacher collaboration, supporting data-informed instructional decisions, 

coordinating assessment preparation efforts, and reinforcing expectations for student 

performance throughout the turnaround period. 

Participants also described the assistant principal as playing an important role in 

supporting a positive school climate and culture by building relationships with teachers 

and students and encouraging shared ownership of school improvement goals. 

Teachers reported that the assistant principal contributed to strengthening 

communication among instructional staff and helped promote teacher participation in 

planning conversations connected to school performance expectations. In addition, 
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participants described her visibility throughout classrooms and hallways as supporting 

instructional engagement and student motivation during the turnaround process. 

Across interviews, participants consistently identified the assistant principal as 

contributing to curriculum and assessment efforts through coordination of benchmark 

preparation activities, organization of assessment materials, and facilitation of 

conversations related to student performance data. Teachers explained that these 

efforts helped increase awareness of accountability expectations and supported 

instructional alignment with assessment benchmarks associated with school 

improvement efforts. Participants also reported that the assistant principal played an 

important role in enabling effective use of data by helping teachers and students 

understand assessment results and by supporting instructional adjustments based on 

student performance trends. 

Participants further described the assistant principal as supporting effective use 

of instructional time by reinforcing expectations for bell-to-bell instruction and helping 

coordinate structures that allowed teachers opportunities for collaboration within 

departments. While some participants noted challenges associated with concentrated 

assessment preparation efforts that temporarily reduced instructional time in some 

classes, these efforts were still viewed as part of broader school improvement activities 

intended to strengthen student achievement outcomes during the turnaround process. 

Findings also indicated that the assistant principal supported effective family and 

community engagement primarily through strengthening communication with teachers 

and students and contributing to efforts designed to increase awareness of performance 

expectations connected to accountability measures. Participants described additional 
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efforts to engage parents and community partners through informational meetings and 

incentive-based partnerships that supported student participation in assessment 

preparation activities. However, some participants noted that communication with 

external stakeholders outside the school campus was not always consistently 

understood within the broader community. 

Overall, participant responses suggested that the assistant principal played a 

multifaceted role during the turnaround process through instructional leadership, 

relationship building, coordination of assessment preparation efforts, facilitation of data 

use, and reinforcement of expectations associated with school improvement goals. 

These findings reflected shared participant perceptions regarding the assistant 

principal’s contributions within the turnaround school context and her involvement in 

school improvement efforts associated with the school’s removal from priority status. 

Summary of Findings by Research Question 

Findings from this exploratory case study were organized using the Alabama 

School Turnaround Principles as the conceptual framework guiding data analysis and 

interpretation of participant responses. The following section summarizes how 

participants’ perceptions addressed each of the study’s research questions regarding 

the roles and responsibilities of the assistant principal during the turnaround process 

within a previously designated priority school. 

Research Question 1  

How does one assistant principal perceive their roles and responsibilities in 

helping turn around a priority school? The assistant principal described her role as 

supporting instructional improvement efforts through coordination of assessment 
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preparation activities, facilitation of data-informed decision-making, and collaboration 

with teachers to strengthen alignment between instruction and accountability 

expectations. She reported working closely with instructional staff to monitor student 

performance trends and assist with planning strategies intended to improve benchmark 

outcomes connected to ACT performance and college and career readiness indicators. 

The assistant principal also described supporting conversations related to common 

assessments and participating in instructional planning efforts that strengthened 

consistency across classrooms. 

These perceptions reflected the assistant principal’s view of her responsibilities 

as supporting school improvement efforts associated with the Alabama School 

Turnaround Principles during the turnaround process. 

Research Question 2 

How does one principal perceive the roles and responsibilities of the assistant 

principal in helping turn around a priority school? The principal described the assistant 

principal as playing a central role in supporting instructional leadership efforts during the 

turnaround process. He explained that she contributed to strengthening teacher 

collaboration, supporting monitoring of instructional expectations, and reinforcing 

structures intended to improve student engagement and performance outcomes. The 

principal also described the assistant principal as supporting teacher development 

through participation in hiring conversations and leadership preparation opportunities 

and assisting with coordination of assessment preparation activities associated with 

accountability expectations. 
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These perceptions reflected the principal’s view that the assistant principal 

contributed to school improvement efforts through instructional leadership, 

collaboration, and support of structures associated with the school’s removal from 

priority status. 

Research Question 3 

How do teachers perceive the roles and responsibilities of the assistant principal 

in helping turn around a priority school? Teachers consistently described the assistant 

principal as supporting school improvement efforts through relationship building, 

coordination of assessment preparation activities, facilitation of data use, and 

reinforcement of expectations connected to instructional engagement and student 

performance outcomes. Participants explained that she contributed to strengthening 

communication among teachers, supported conversations related to benchmark 

expectations, and helped increase student awareness of performance goals connected 

to accountability measures. 

Teachers also described her visibility throughout classrooms and hallways as 

contributing to a positive school climate and culture during the turnaround process. 

While participants noted that engagement with external community stakeholders 

occurred to a more limited extent, they consistently identified the assistant principal as 

playing a significant role in supporting internal school improvement efforts associated 

with the Alabama School Turnaround Principles. 

Summary 

This chapter presented the findings of an exploratory case study examining the 

roles and responsibilities of an assistant principal during the turnaround of a previously 
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designated priority high school in central Alabama. Data were collected through semi-

structured interviews with one principal, one assistant principal, and four teachers who 

were employed at the school during the turnaround process. Archival data from the 

Alabama State Department of Education, including state report cards and Alabama 

Priority School Lists, were also reviewed to confirm the school’s removal from priority 

status following documented improvement in overall performance. 

Findings were organized using the Alabama School Turnaround Principles as the 

conceptual framework guiding the study. Across participant interviews, the assistant 

principal was consistently described as supporting school improvement efforts through 

instructional leadership, coordination of assessment preparation activities, facilitation of 

data-informed decision-making, reinforcement of expectations for effective instructional 

time use, and relationship-building efforts that strengthened school climate and culture. 

Participants also described the assistant principal’s role in supporting communication 

with teachers and students regarding performance expectations connected to 

accountability outcomes, while engagement with parents and community stakeholders 

occurred to a more limited extent during the turnaround process. 

Overall, participant responses reflected shared perceptions that the assistant 

principal contributed to school improvement efforts through multiple leadership 

responsibilities associated with the Alabama School Turnaround Principles. These 

findings provide insight into how assistant principals may support school improvement 

efforts within priority schools and serve as collaborative instructional leaders during the 

turnaround process. 
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Chapter 5: Discussion 

The purpose of this exploratory case study was to explore the roles and 

responsibilities of an assistant principal during the turnaround of a previously 

designated priority school in Alabama. The study focused on the perceptions of one 

assistant principal, one principal, and four teachers who experienced the turnaround 

process while employed at the study site. The Alabama School Turnaround Principles 

served as the conceptual framework guiding development of interview questions, 

organization of data analysis procedures, and interpretation of findings related to the 

assistant principal’s roles and responsibilities during the turnaround process. 

This study addressed the following primary research question: What are the roles and 

responsibilities of the assistant principal in helping turn around a low-performing school? 

Three additional research questions explored the perceptions of the assistant principal, 

principal, and teachers regarding the assistant principal’s roles and responsibilities in 

supporting the turnaround process. 

Data were collected through semi-structured interviews conducted via Zoom with 

one principal, one assistant principal, and four teachers from a rural Title I high school in 

central Alabama that had previously been identified as a priority school. Archival 

documents, including Alabama State Department of Education report cards and 

Alabama Priority School Lists, were also reviewed to confirm the school’s improvement 

in accountability indicators and removal from priority status. Interview data were 

analyzed using a thematic analysis process guided by the Alabama School Turnaround 

Principles. 
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Chapter 5 presents a discussion of the findings in relation to the research 

questions, conceptual framework, and existing literature reviewed in Chapter 2. The 

chapter also includes recommendations for educational leadership practice, 

recommendations for future research, limitations of the study, and a conclusion 

regarding the assistant principal’s roles and responsibilities during the turnaround 

process. 

Summary of the Study  

The purpose of this exploratory case study was to explore the roles and 

responsibilities of an assistant principal during the turnaround of a previously 

designated priority school in Alabama. Although previous research has examined 

leadership practices within turnaround schools, limited peer-reviewed research has 

specifically explored the roles and responsibilities of assistant principals during the 

turnaround process from the perspectives of assistant principals, principals, and 

teachers (Bukoski et al., 2016; Clayton & Bingham, 2018; Goldring et al., 2021). This 

study sought to address this gap by examining how an assistant principal supported 

school improvement efforts within a turnaround school context. 

The study was guided by the following primary research question: What are the 

roles and responsibilities of the assistant principal in helping turn around a low-

performing school? Three additional research questions examined the perceptions of 

the assistant principal, principal, and teachers regarding the assistant principal’s roles 

and responsibilities during the turnaround process. 

The Alabama School Turnaround Principles served as the conceptual framework 

for the study. These principles include school leadership; school climate and culture; 
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effective instruction; curriculum, assessment, and intervention systems; effective 

staffing practices; enabling effective use of data; effective use of time; and effective 

family and community engagement. The framework guided development of interview 

questions, organization of data analysis procedures, and interpretation of findings 

related to the assistant principal’s roles and responsibilities during the turnaround 

process. 

This study utilized a qualitative exploratory case study design to examine 

participant perceptions within a real-world turnaround school context. The study site 

was a rural Title I high school located in central Alabama that had previously been 

identified as a priority school and was later removed from priority status following 

documented improvement in accountability indicators. Participants included one 

principal, one assistant principal, and four teachers who were employed at the school 

throughout the turnaround process. 

Data were collected through semi-structured interviews conducted via Zoom and 

through review of archival documents obtained from the Alabama State Department of 

Education, including school report cards and Alabama Priority School Lists. Interview 

data were analyzed using a thematic analysis process guided by the Alabama School 

Turnaround Principles. Themes were developed through repeated review of interview 

transcripts, coding procedures, cross-participant comparison, and analytic memo 

development. 

Findings from the study indicated that participants perceived the assistant 

principal as serving an important role in supporting school improvement efforts during 

the turnaround process through instructional leadership, coordination of assessment 
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preparation activities, facilitation of data-informed decision-making, reinforcement of 

instructional expectations, relationship building, and support of school climate and 

culture. Participants also described the assistant principal as supporting communication 

among teachers and students regarding performance expectations connected to 

accountability goals and assessment outcomes. 

Summary of Findings 

Findings from this exploratory case study revealed consistent participant 

perceptions regarding the assistant principal’s roles and responsibilities during the 

turnaround process. Across interviews, participants described the assistant principal as 

serving in multiple leadership and support roles associated with the Alabama School 

Turnaround Principles. Findings related to Research Question 1 indicated that the 

assistant principal perceived her responsibilities as supporting instructional 

improvement efforts through coordination of assessment preparation activities, 

facilitation of data-informed decision-making, monitoring of student performance trends, 

and collaboration with teachers regarding instructional planning and benchmark 

expectations. The assistant principal also described participating in conversations 

related to common assessments and instructional alignment across classrooms. 

Findings related to Research Question 2 indicated that the principal perceived 

the assistant principal as playing a central role in supporting instructional leadership 

efforts during the turnaround process. The principal described the assistant principal as 

contributing to teacher collaboration, monitoring instructional expectations, supporting 

assessment preparation efforts, and reinforcing structures intended to strengthen 

student engagement and academic performance outcomes. 
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Findings related to Research Question 3 indicated that teachers perceived the 

assistant principal as supporting school improvement efforts through relationship 

building, communication, facilitation of data use, coordination of assessment 

preparation activities, and reinforcement of expectations related to instructional 

engagement and student performance. Teachers consistently described the assistant 

principal as maintaining a visible presence throughout the school while supporting 

positive school climate and culture during the turnaround process. 

Additional findings revealed that participants perceived the assistant principal as 

contributing to curriculum and assessment efforts through coordination of benchmark 

preparation activities, organization of assessment materials, and support of instructional 

planning related to student performance data. Participants also described the assistant 

principal as supporting effective use of instructional time by reinforcing expectations for 

bell-to-bell instruction, limiting unnecessary classroom interruptions, and supporting 

structures that allowed opportunities for teacher collaboration. 

Findings related to effective family and community engagement indicated that 

participants perceived the assistant principal as contributing primarily to communication 

and engagement efforts within the internal school community. Participants described 

efforts to strengthen teacher collaboration, increase student understanding of 

benchmark expectations, and support communication regarding school improvement 

priorities. Although participants described some parent and community engagement 

efforts, external stakeholder communication was perceived as occurring to a more 

limited extent during the turnaround process. 
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Overall, findings from this study suggested that participants perceived the 

assistant principal as serving a multifaceted leadership role during the turnaround 

process through instructional support, relationship building, coordination of assessment 

preparation activities, facilitation of data-informed decision-making, and reinforcement of 

instructional and organizational expectations associated with school improvement 

efforts. 

Discussion of Findings 

Research Question 1 

 What are the assistant principal’s perceptions of her roles and responsibilities in 

helping turn around a priority school? Findings related to Research Question 1 indicated 

that the assistant principal perceived her role as extending beyond traditional 

managerial responsibilities commonly associated with assistant principals and instead 

emphasized instructional leadership responsibilities associated with school 

improvement efforts during the turnaround process. The assistant principal described 

responsibilities related to coordination of assessment preparation activities, facilitation 

of data-informed decision-making, collaboration with teachers regarding instructional 

expectations, and support of instructional alignment across classrooms. These findings 

align with existing literature suggesting that assistant principals’ roles have increasingly 

evolved from primarily managerial and disciplinary responsibilities toward instructional 

leadership responsibilities focused on improving teaching and learning (Gurley et al., 

2015; Hausman et al., 2002). 

Findings from this study also support research indicating that assistant principals 

often play an active role in supporting instructional improvement through teacher 
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collaboration, assessment coordination, and instructional support activities (Goldring et 

al., 2021; Sharif et al., 2020). Similar to findings reported by VanTuyle (2018), the 

assistant principal in this study described responsibilities associated with instructional 

leadership practices rather than responsibilities focused primarily on student discipline. 

Participants consistently described the assistant principal as actively involved in 

instructional planning conversations, assessment preparation efforts, and 

communication of performance expectations associated with school improvement goals. 

The findings further support literature emphasizing the importance of data-

informed instructional decision-making within turnaround school contexts (Schildkamp, 

2019; Sun et al., 2016). The assistant principal described responsibilities associated 

with monitoring student performance trends, supporting benchmark preparation 

activities, and facilitating discussions related to student assessment data. Participants 

also described how data were used to identify students approaching benchmark 

performance levels and to support instructional planning decisions intended to improve 

student outcomes. These findings suggest that assistant principals within turnaround 

settings may play an important role in facilitating data-informed instructional practices 

associated with accountability expectations and school improvement efforts. 

Findings related to Research Question 1 also aligned with the Alabama School 

Turnaround Principles, particularly principles associated with effective instruction; 

curriculum, assessment, and intervention systems; and enabling effective use of data. 

The assistant principal’s perceptions reflected responsibilities associated with 

instructional collaboration, assessment coordination, communication of performance 
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expectations, and support of instructional planning practices connected to school 

improvement efforts during the turnaround process. 

Overall, findings related to Research Question 1 suggested that the assistant 

principal perceived her role as multifaceted and strongly connected to instructional 

leadership responsibilities associated with school improvement efforts within the 

turnaround school context. 

Research Question 2 

What are the principal’s perceptions of the assistant principal’s roles and 

responsibilities in helping turn around a priority school? Findings related to Research 

Question 2 indicated that the principal perceived the assistant principal as serving a 

central instructional leadership role during the turnaround process. The principal 

described the assistant principal as supporting teacher collaboration, reinforcing 

instructional expectations, coordinating assessment preparation activities, and assisting 

with structures intended to strengthen student engagement and academic performance 

outcomes. These findings align with literature emphasizing that successful turnaround 

efforts often require collaborative leadership structures in which leadership 

responsibilities are distributed across multiple administrative roles rather than centered 

solely on the principal (Houchens et al., 2018; Meyers & Hambrick Hitt, 2017). 

The principal’s perceptions also support research suggesting that assistant 

principals increasingly contribute to instructional leadership responsibilities within 

schools through teacher support, communication, instructional monitoring, and 

facilitation of improvement efforts (Goldring et al., 2021). Similar to findings reported by 

Hitt et al. (2018), the assistant principal in this study was perceived as supporting school 
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improvement efforts through collaboration, reinforcement of instructional expectations, 

and coordination of organizational structures associated with accountability goals. 

Findings from this study further reflected aspects of transformational and 

collaborative leadership identified within the literature on turnaround schools. The 

principal described the assistant principal as contributing to relationship building, 

teacher support, and leadership preparation opportunities that strengthened 

collaborative administrative practice during the turnaround process. These findings align 

with literature emphasizing that effective turnaround leadership often involves shared 

responsibility, communication, trust building, and collective commitment to school 

improvement goals (Balyer, 2012; Leithwood & Strauss, 2008). 

Findings related to Research Question 2 also reflected alignment with several 

Alabama School Turnaround Principles, particularly school leadership, school climate 

and culture, effective instruction, and effective use of time. The principal’s perceptions 

suggested that the assistant principal supported leadership structures associated with 

instructional improvement, teacher collaboration, communication of expectations, and 

reinforcement of organizational practices connected to school improvement efforts 

during the turnaround process. 

Although the principal described the assistant principal as supporting multiple 

leadership responsibilities associated with instructional improvement efforts, findings 

also indicated that primary responsibility for staffing decisions remained with the 

principal and district leadership. Participants described the assistant principal’s 

involvement in staffing-related activities as primarily supportive and developmental 

rather than decision-making in nature. This finding aligns with literature suggesting that 
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assistant principals often operate within leadership structures in which staffing authority 

remains primarily under the responsibility of principals or district administration (Clayton 

& Bingham, 2018). 

Overall, findings related to Research Question 2 suggested that the principal 

perceived the assistant principal as an important collaborative instructional leader 

whose responsibilities extended beyond traditional managerial tasks and supported 

multiple aspects of school improvement efforts within the turnaround school context. 

Research Question 3 

What are teachers’ perceptions of the assistant principal’s roles and 

responsibilities in helping turn around a priority school? Findings related to Research 

Question 3 indicated that teachers perceived the assistant principal as playing a 

significant role in supporting school improvement efforts during the turnaround process 

through relationship building, instructional support, coordination of assessment 

preparation activities, facilitation of data use, and reinforcement of expectations related 

to student engagement and academic performance. Teachers consistently described 

the assistant principal as maintaining a visible presence throughout the school while 

supporting communication, collaboration, and instructional consistency associated with 

school improvement efforts. 

These findings align with literature suggesting that assistant principals often 

contribute to school improvement efforts through instructional leadership, teacher 

support, communication, and relationship building within schools (Goldring et al., 2021). 

Similar to findings reported by Hausman et al. (2002), teachers in this study perceived 

the assistant principal as serving an important support role that extended beyond 
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managerial responsibilities and contributed to strengthening instructional practices and 

school climate during the turnaround process. 

Findings from this study also support literature emphasizing the importance of 

school climate and culture within turnaround settings. Teachers consistently described 

the assistant principal as encouraging teacher collaboration, reinforcing instructional 

expectations, and promoting a positive learning environment for both students and staff. 

These findings align with research suggesting that positive relationships, collaborative 

communication, and supportive leadership practices contribute to improved school 

climate and organizational commitment within school improvement contexts (Houchens 

et al., 2018; Kutsyuruba et al., 2015). 

Teachers additionally emphasized the assistant principal’s role in facilitating 

communication related to assessment expectations and accountability goals. 

Participants described how the assistant principal supported understanding of 

benchmark expectations among both teachers and students and helped coordinate 

assessment preparation efforts associated with accountability measures. These findings 

align with literature emphasizing the importance of data-informed instructional planning, 

communication of expectations, and organizational coordination within turnaround 

schools (Schildkamp, 2019; Sun et al., 2016). 

Findings related to Research Question 3 also reflected alignment with multiple 

Alabama School Turnaround Principles, particularly school climate and culture; effective 

instruction; curriculum, assessment, and intervention systems; enabling effective use of 

data; and effective family and community engagement. Teachers’ perceptions 

suggested that the assistant principal supported multiple aspects of school improvement 
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efforts through communication, instructional collaboration, coordination of assessment-

related activities, and reinforcement of expectations associated with student 

achievement and instructional engagement during the turnaround process. 

Although participants described several efforts related to family and community 

engagement, findings indicated that engagement efforts were perceived as stronger 

within the internal school community than among external stakeholders. Teachers 

described communication and collaboration efforts involving teachers and students 

more consistently than broader community engagement efforts involving parents and 

external stakeholders. This finding suggests that assistant principal leadership 

responsibilities within turnaround contexts may focus more heavily on internal 

instructional and organizational support systems than on broader external engagement 

activities. 

Overall, findings related to Research Question 3 suggested that teachers 

perceived the assistant principal as an important instructional and relational leader 

whose responsibilities supported multiple aspects of school improvement efforts within 

the turnaround school context. 

Recommendations for Practice 

Recommendations for Assistant Principals 

Findings from this study suggest that assistant principals within turnaround 

school contexts serve leadership roles that extend beyond traditional managerial and 

disciplinary responsibilities. Participants consistently described the assistant principal as 

supporting instructional leadership, assessment preparation activities, data-informed 
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decision-making, teacher collaboration, and communication of instructional expectations 

associated with school improvement efforts. 

Based on these findings, assistant principals serving within turnaround school 

contexts should actively seek professional learning opportunities related to instructional 

leadership, assessment literacy, collaborative leadership practices, and the use of 

student performance data. Assistant principals should also maintain a visible presence 

throughout the school and prioritize relationship-building efforts that support positive 

school climate and culture. 

Recommendations for Principals 

Findings from this study suggest that principals serving within turnaround school 

contexts may strengthen school improvement efforts by utilizing collaborative leadership 

structures that actively involve assistant principals in instructional leadership and school 

improvement initiatives. Participants described the assistant principal as contributing to 

multiple aspects of the turnaround process, indicating that leadership responsibilities 

associated with school improvement may be effectively shared across administrative 

teams. 

Based on these findings, principals should intentionally provide assistant 

principals with opportunities to participate in instructional leadership, organizational 

planning, and administrative decision-making responsibilities. Principals should also 

consider involving assistant principals in leadership development experiences, such as 

interview processes, collaborative problem-solving, and school improvement planning 

efforts. Providing these opportunities may strengthen leadership capacity within 
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schools, support succession planning, and better prepare assistant principals for future 

leadership roles. 

Recommendations for School Districts 

Findings from this study suggest that school districts may strengthen turnaround 

efforts by recognizing assistant principals as important contributors to school 

improvement initiatives. Participants consistently described the assistant principal as 

supporting instructional leadership, assessment preparation efforts, teacher 

collaboration, communication of expectations, and data-informed decision-making 

throughout the turnaround process. School districts should therefore consider 

expanding assistant principal responsibilities beyond primarily managerial and 

disciplinary duties to include greater involvement in instructional leadership and school 

improvement activities. 

Findings also suggest that assistant principals working within turnaround school 

contexts may benefit from targeted professional learning opportunities. School districts 

should provide professional development focused on instructional leadership, data 

analysis, collaborative leadership practices, school climate and culture, and assessment 

literacy to better prepare assistant principals for leadership responsibilities associated 

with school improvement efforts. 

In addition, school districts should support collaborative leadership structures that 

encourage principals and assistant principals to work together in planning, 

implementing, and monitoring school improvement initiatives. Participants consistently 

emphasized the importance of communication, collaboration, and relationship-building 

throughout the turnaround process. Districts may therefore strengthen school 
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improvement efforts by promoting shared leadership practices that support 

organizational capacity and continuous improvement. 

Recommendations for Leadership Preparation Programs 

Findings from this study suggest that university leadership preparation programs 

may strengthen assistant principal preparation by placing greater emphasis on 

instructional leadership responsibilities associated with school improvement and 

turnaround contexts. Participants consistently described the assistant principal as 

supporting assessment preparation efforts, facilitation of data-informed decision-

making, instructional collaboration, communication of expectations, and school climate 

and culture throughout the turnaround process. Leadership preparation programs 

should therefore consider incorporating coursework and field experiences focused on 

instructional leadership, accountability systems, data-informed decision-making, and 

collaborative school improvement practices. 

Findings also suggest that aspiring assistant principals may benefit from 

opportunities to develop practical leadership skills associated with communication, 

relationship building, organizational leadership, and facilitation of teacher collaboration. 

Participants emphasized the assistant principal’s visibility throughout the school and her 

role in supporting positive relationships among teachers and students during the 

turnaround process. Leadership preparation programs should therefore provide 

authentic field experiences that allow aspiring school leaders to practice relationship-

centered leadership and collaborative communication strategies within school 

improvement settings. 
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In addition, leadership preparation programs should provide aspiring assistant 

principals with exposure to administrative leadership experiences associated with 

staffing practices, instructional planning, and school improvement coordination. 

Participants described the assistant principal as participating in interview panels and 

collaborative administrative decision-making during the turnaround process. Providing 

opportunities to engage in practical administrative experiences may better prepare 

future assistant principals to support multiple aspects of school improvement efforts 

within turnaround school contexts. 

Recommendations for Future Research 

Findings from this exploratory case study contribute to the limited body of 

research related to assistant principals’ roles and responsibilities within turnaround 

school contexts. However, additional research is needed to further examine assistant 

principals’ contributions to turnaround efforts within priority schools and other low-

performing school settings. 

First, future researchers should consider conducting similar studies across 

multiple turnaround schools and school districts to allow for broader comparison of 

assistant principals’ leadership roles and responsibilities within different educational 

settings. This study focused on one rural Title I high school in central Alabama; 

therefore, additional research involving urban, suburban, and multiple rural school 

contexts may provide further insight into how assistant principal responsibilities vary 

across turnaround environments. 

Second, future research should examine assistant principals’ roles and 

responsibilities during turnaround efforts using larger participant samples that include 
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additional principals, assistant principals, teachers, district leaders, parents, and 

students. Expanding participant groups may provide a more comprehensive 

understanding of how assistant principals leadership practices are perceived across 

stakeholder groups. 

Third, future researchers should consider conducting longitudinal studies 

examining assistant principals’ leadership responsibilities across multiple years of the 

turnaround process. Longitudinal research may provide additional insight into how 

assistant principal responsibilities evolve during different phases of school improvement 

efforts and accountability processes. 

Fourth, future research should explore assistant principals’ instructional 

leadership responsibilities within turnaround school contexts using quantitative or 

mixed-methods research designs. Mixed-methods studies examining relationships 

among assistant principal leadership practices, school climate, instructional 

improvement, and student achievement outcomes may contribute additional evidence 

regarding the role of assistant principals within school improvement settings. 

Limitations 

Findings from this exploratory case study should be interpreted within the context 

of several limitations. First, this study was limited to one rural Title I high school in 

central Alabama that had previously been identified as a priority school and later 

removed from priority status. Because the study focused on one school setting, findings 

may not be transferable to all turnaround schools or to schools located in different 

geographic, demographic, or organizational contexts. 
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Second, the study included a small participant sample consisting of one principal, 

one assistant principal, and four teachers who experienced the turnaround process at 

the study site. Although the participants provided detailed perspectives regarding the 

assistant principal’s roles and responsibilities during the turnaround process, the 

findings reflected the perceptions and experiences of a limited number of individuals 

within one school context. 

Third, this study utilized a qualitative exploratory case study design that focused 

on participant perceptions rather than direct measurement of cause-and-effect 

relationships related to school improvement outcomes. As a result, findings from this 

study should not be interpreted as establishing causal relationships between the 

assistant principal’s leadership responsibilities and the school’s removal from priority 

status. 

An additional limitation involved reliance on participant self-reporting during semi-

structured interviews. Participants may have interpreted experiences differently, omitted 

information, or responded in ways influenced by personal experiences and perspectives 

related to the turnaround process. Although member checking procedures were used to 

enhance credibility and accuracy of participant responses, perceptions shared during 

interviews remained subjective in nature. 

Researcher bias also served as a potential limitation of the study. The 

researcher's prior experience as both an assistant principal and principal within school 

leadership settings may have influenced interpretation of participant responses during 

data analysis. To reduce the influence of researcher bias, the study utilized member 
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checking, analytic memos, triangulation of participant perspectives, and alignment of 

coding procedures with the Alabama School Turnaround Principles. 

Finally, contextual data used in this study were limited to Alabama State Department of 

Education report cards and Priority School identification records reviewed to confirm the 

school's turnaround status and documented improvement in accountability indicators. 

No additional quantitative measures of school improvement or student performance 

outcomes were analyzed as part of this study. If this study were conducted again, the 

researcher would begin the investigation while the school was actively engaged in the 

turnaround process rather than after it had exited priority status. Conducting the study 

during the turnaround process would allow for classroom and school observations to 

complement participant interviews and document analysis. Observing the turnaround 

process as it occurred could provide additional insight into the assistant principal's 

evolving roles and responsibilities throughout the implementation of school 

improvement efforts. Despite these limitations, this study contributes to the limited body 

of research examining assistant principals’ roles and responsibilities within turnaround 

school contexts and provides insight into how participants perceived the assistant 

principal’s contributions to school improvement efforts within a priority school setting. 

Conclusion 

This exploratory case study examined the roles and responsibilities of an 

assistant principal during the turnaround of a previously designated priority high school 

in central Alabama. The study addressed a gap in existing literature related to assistant 

principals’ leadership responsibilities within turnaround school contexts by exploring the 
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perceptions of one assistant principal, one principal, and four teachers who experienced 

the turnaround process. The Alabama School Turnaround Principles served as the 

conceptual framework guiding interpretation of participant perceptions regarding the 

assistant principal’s leadership roles and responsibilities associated with school 

improvement efforts. 

Findings from this study suggested that the assistant principal served in a 

multifaceted leadership role during the turnaround process through instructional 

leadership, coordination of assessment preparation activities, facilitation of data-

informed instructional decision-making, reinforcement of instructional expectations, 

support of positive school climate and culture, and communication with teachers and 

students regarding accountability expectations and student performance goals. 

Participants consistently described the assistant principal as supporting collaboration, 

organizational communication, instructional consistency, and school improvement 

efforts throughout the turnaround process. 

Participants' perceptions indicated that assistant principals within turnaround 

school contexts may contribute to school improvement efforts in ways that extend 

beyond traditional managerial and disciplinary responsibilities commonly associated 

with the assistant principalship. Participants perceived the assistant principal as actively 

involved in instructional collaboration, assessment coordination, communication of 

expectations, and support of organizational structures associated with accountability 

and instructional improvement efforts. 

Although participants described family and community engagement efforts 

occurring to a more limited extent outside the internal school community, findings 
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suggested that the assistant principal contributed significantly to strengthening 

communication and collaboration among teachers and students during the turnaround 

process. Participants also consistently described the assistant principal’s visibility, 

relationship-building practices, and support of instructional engagement as important 

aspects of her leadership responsibilities within the school improvement context. 

This study contributes to the limited body of research examining assistant 

principals’ roles and responsibilities within turnaround school contexts and provides 

insight into participants’ perceptions of how assistant principals support school 

improvement efforts associated with accountability expectations and organizational 

change. Findings from this study may assist assistant principals, principals, school 

districts, and leadership preparation programs in better understanding the instructional, 

organizational, and relational leadership responsibilities associated with supporting 

turnaround efforts in low-performing schools. 

Overall, findings from this study suggest that assistant principals may serve as 

important collaborative instructional leaders within turnaround school contexts through 

support of communication, instructional coordination, relationship building, and data-

informed school improvement efforts associated with the Alabama School Turnaround 

Principles. 
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